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2017-20 Plan Summary
The Story

Describe the students and community and how the LEA serves them.

Students and Community:

The Options for Youth San Gabriel Charter served approximately 3065 students in grades 7-12, in the 2017-2018
school year. Typically, students that come to our program are over-age and under-credit. On average, students who enroll
in our school are 16 years old with a credit count averaging out to a 10th grade level. Approximately 28% of the students
served by the charter are at least one grade level/semester behind and require credit recovery to get caught up. Many of
the students we serve have not been successful in the traditional seat-time classroom based model. Our program allows
students to control of their educational success by allowing them to choose a school schedule that works for their lifestyle.
The majority of the students that come to us are here for reasons such as credit deficiency, pregnancy, medical conditions
that do not allow them to attend school on a regular basis or are victims of bullying. Students that come to Options for
Youth to get away from bullying find a sense of safety and connectedness to our program as evidenced in our
Comprehensive School Climate Inventory Spring 2017 survey results.

Inthe2017-18 school year, of the San Gabr 14438% werb enduplieated pupils, witha l| st
breakdown of 5.93% English language learners, 0.52% foster youth, and 74.02% free and reduced meal plan qualifying.

In order to fulfil the above described needs of the district, its surrounding community, and students of our school, our
program provides the following solutions:

1 Resources for students who are struggling with social issues (such as bullying) or the academic demands of a
traditional seat-time classroom based model.

1 Alternative placement for students who have behavioral challenges (e.g. alternative to long term suspensions,
placement for expelled students, or other SARB-related placements.

1 Blended learning options for students who are pregnant, parenting, working full-time or have certain medical
conditions that make daily attendance difficult.

Educational Philosophy:

Options for Youth provides educational opportunities for those students most at-risk of reaching adulthood without the
knowledge, skills, and attributes required to enjoy productive and fulling lives. The Options for Youth learning centers offer
students an opportunity to recover academically and get back on track to receive a high school diploma. Additionally, our
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or entering the professional market.
Educational Program:

The paramount goals for Options for Youth are: (i) to offer a comprehensive learning experience under the Common
Core State Standards to students, (i) to identify students who are not being served in the traditional public school system
and provide them educational services: and (iii) to help students become self-motivated, competent, lifelong learners. The
program also strives to provide pupils and parent ssyst,emipande
We believe that students should be involved in the planning and implementation of their own educational program in order
to take responsibility for their own lives. Our program is designed so that students work within an educational environment
in which they learn best, thereby avoiding boredom and frustration. Through the use of standards-based assignments
broken into manageable units, students receive immediate feedback and continuous encouragement that will build
success and lead to great self-confidence. In additional, the academic and behavioral standards to which students are
held help develop self-discipline and productive work habits.

Mission:

The mission of Options for Youth is to create an educational choice for all students. Our staff connect with students to
empower and inspire them to achieve their goals and make their dreams a reality. Options for Youth will assist students
as they develop supportive relationships that enable them to manage work life, and familial responsibilities. Our vision is
to re-engage students by giving them the skills and the confidence to become lifelong learners who contribute to their
community.

LCAP Highlights

Identify and briefly summarize the key featuresof t hi s year 6s LCAP.

The Options for Youth San Gabriel Charter will be working toward closing the achievement gap between student
groups in the 2018-19 LCAP year through a number of strategic efforts. Much of our focus in the upcoming year will be
geared toward advancing the work and achievements of the 2017-18 school year. Many of our targeted metrics will show
growth and improvement over the past two years. For example, we will continue working diligently toward ensuring that
students are completing coursework and progressing toward academic milestones such as English learner
reclassification, graduation and core course completion. We will also focus our efforts on promoting active engagement in
our program through social-emotional development, extra-curricular curriculum including activities and stakeholder
involvement offerings. Additionally, our targeted academic growth priority will be core course completion this year, so as to
ultimately increase student mastery of material and performance on standardized assessments and advancing toward
reclassification and graduation. This will be done by providing students with access to specialized support staff, the
development and coaching of our instructional staff, improving our curriculum and instruction offerings, and regularly
assessing studentédés growth and performance. Other actions
these goals and metrics include events for students, school programming, student academic resources, curriculum
development, stakeholder engagement events and materials to improve student engagement.

Review of Performance

Based on a review of performance on the state indicators and local performance indicators included in the
LCFF Evaluation Rubrics, progress toward LCAP goals, local self-assessment tools, stakeholder input, or other
information, what progress is the LEA most proud of and how does the LEA plan to maintain or build upon that
success? This may include identifying any specific examples of how past increases or improvements in
services for low-income students, English learners, and foster youth have led to improved performance for
these students.

Greatest Progress



The Options for Youth San Gabriel Charter is most proud of our successes with engaging our parents and stakeholders
including our efforts with measuring school climate, we are also very proud of our efforts and success in the achievements
of our English learner progress and suspension rate.

This past year, much effort and attention was placed on adequately engaging our stakeholders in the maintenance
and development of our LCAP. This was done through online surveys and focus group meetings in the learning centers in
both the fall of 2017 and the spring of 2018. This allowed for collaboration amongst all stakeholder groups in order to plan
for the focus areas and spending categories in the 2018-2019 school year. These meetings also provided a space for
stakeholders to get together and asses our current 2017-18 LCAP goals and strategize on ways to improve our efforts in
meetings these goals in the 2018-19 school year. As a charter, we plan to continue this level of engagement in the
upcoming school year.

As a charter, we take great pride in our low suspension rates, as evidenced by the CDE data. We have accomplished
this exceptionally low rate of suspension through targeted efforts and interventions on a student by student basis. As

wedve developed and i mproved our program over the years, w

operational details that minimize behavioral issues between students. Our administration also works closely with students
and parents to prevent issues and handle them through restorative justice practices. Moving into the upcoming school
year, we will work toward maintaining our low suspension rate through interventions, social-emotional student
development, and efforts toward improving general school climate.

Since the implementation of LCFF, we have worked hard to build an English Language Development (ELD) support
program in our learning centers. We are proud to show the success of that program through the reclassification
percentages being reported by the CDE, which reports our current reclassification percentage as 46.9% as compared to
the 7.9% the district is currently reporting. We offer students support in ELD by giving them access to EL Specialists and
Coaches. Specialists work closely with their caseload of students to provide additional individualized support in moving
toward reclassification. Moving into the upcoming school year, we will continue to increase and improve services being
offered to our English learner students through the support of this program.

Referring to the LCFF Evaluation Rubrics, identify any state indicator or local performance indicator for which
overall performance was in the ARedo or AOFrmmedea
Met 6 or fANot Met for Two or More Yearso rating. A
need significant improvement based on review of local performance indicators or other local indicators. What
steps is the LEA planning to take to address these areas with the greatest need for improvement?

Greatest Needs

The Options for Youth San Gabriel Charter as of the 2017-18 school year was granted Dashboard Alternative School
Status, therefore we do not have any state indicators reported on the California State dashboard. We still track our
performance on state metrics and work toward closing the achievement gap and giving every student individualized
specialized instruction to aid their progression around state indicators. We recognize one of our greatest needs is in the
area of graduation rate. As a school that serves students who are over-age and under-credit, the four-year cohort
graduation rate the state set forth can be particularly difficult to succeed on due to the highly mobile nature of the student
population we serve. Most students come to our program for credit recovery and often transfer back to their school of
origin once caught up in order to graduate with their peers. Others come to our program so far behind in credits that any
of our efforts or interventions cannot catch them up to graduate with their cohort, yet we do not turn them away and we
continue working with them in order to fully complete their coursework. Both of these scenarios, and others like them, play
a disservice to boosting our graduation rates based off the four-year cohort rate. However, to stay true to the nature and
intention of our program, we have continued to serve these students. We do still recognize the importance and good work
in increasing graduation rates as guided by the state priorities, therefore we have developed a one-year cohort graduation
rate as reported in our LCAP. This has and will continue to guide the efforts of our school staff in working with students to
quickly master material, complete coursework, and make progress toward graduation, whether that be from our program
or from another educational program. In order to accomplish this, we have focused our LCAP goals for the 2018-19
school year on efforts that support credit completion and progression toward graduation (i.e. student progress measures,
reclassification efforts, social-emotional development, core course completion and interventions).
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Referring to the LCFF Evaluation Rubrics, identify any state indicator for which performance for any student
group was two or more perf or noperforrmande.ehhat bteps ibteelLBAV t he A e
planning to take to address these performance gaps?

Performance Gaps

The Options for Youth San Gabriel Charter as of the 2017-18 school year was granted Dashboard Alternative School
Status, therefore we do not have any state indicators reported on the California State dashboard. As a charter, we will
continue to monitor student group data and ensure that supports, actions, and services are being provided equitably as
outlined in the LCAP.

If not previously addressed, identify the two to three most significant ways that the LEA will increase or improve
services for low-income students, English learners, and foster youth.

Increased or Improved services

The Options for Youth San Gabriel Charter will increase or improve services for our low-income students, English
learners, and foster youth most significantly through the maintenance, retention and recruitment of instructional staff, by
providing materials to improve student engagement, and by developing and improving our curriculum.

Maintenance, retention, and recruitment of instructional staff

Historically in our program, we have seen that those pupils falling within our student subgroups require more
specialized services and attention in order to be successful in our mainstream environment. It is vital that they have
access to specialized academic support staff (i.e. tutors, EL Specialists and Coaches, Intervention Specialists, Retention
Specialist, etc.) in order to support their individualized needs. Many of these instructional support staff positions devote
the majority of their time to working with students in each of the subgroups, as they make up the majority of our overall
student population. This is not only the case for support staff, but also for our administration and regular independent
study and small group instruction instructional staff. These positions also devote more of their time to working with our
student subgroups in order to support their success in the mainstream experience. Historically, when one of our teachers
leaves our program, the students they serve show a significant decline in progression and many students end up leaving
our program shortly after their teacher. As many of our student subgroups come from a background rooted in trauma, they
tend to lack positive trusting relationships with adults. When we are able to retain teachers that students have built a
trusting and positive relationship with, they stay with our program longer and complete coursework at a more efficient
pace. This in turn shows impact through increased credit completion, graduation rates, and reclassification percentages
for English learners, Renaissance Star SGPs, improvement on benchmark testing and standardized test scores.
Therefore, it is incredibly important that we recruit and hire the best instructional staff, provide them with the training and
support necessary to continue to improve, and ensure a positive school climate to assist in the retention of our
instructional team.

Materials to improve student achievement and engagement

Providing students with basic resources such as healthy snack options that align with our Wellness Program, school
spirit wear, and transportation assistance to and from school, we ensure that students are able to be fully present and
engaged while in our learning centers. This is especially important for our subgroup students, particularly our low-income
and foster youth populations, because they often go without these amenities. When students go without food and are
hungry, they are often distracted and not fully present and participating in their coursework. By having healthy food
options available that align with our Wellness Program, we not only quickly re-engage them in their learning but also
prevent them from leaving the center during work times in order to get food. We will also continue to use this opportunity
to teach students about making healthy nutritional choices and how making those choices impact there overall wellbeing.
Students who miss their appointment times often cite a lack of transportation as the reason for being unable to attend. In
order to work toward reducing absenteeism, as Goal 1 states, we assist students with public transportation. Again, it is
often our subgroup students and their families that do not have the means to provide this for themselves. One of our
highest priorities is to ensure that all students feel welcomed and connected to our school community. We have seen that
students who are actively engaged in our program outperform their peers in a variety of ways. One way in which we
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promote positive school climate and feelings of belonging within our student population is by providing school spirit wear.
Students who fall within one or more of our subgroups would not otherwise be able to purchase these items for
themselves and may feel excluded from fully participating in the school experience. By making school spirit wear available
to all students, we ensure that those feelings of belonging and connection are accessible to everyone. Students earn spirit
wear by attending their appointments, completing their required number of credits per months and by being involved in
activities and events in their learning center. Another way they earn spirit wear is by having their parents being active
partners in their education experience and being present in stakeholder engagement events held by the charter. Our
students work hard to be part of their school community and ever harder to accomplish their monthly credit completion
(i.e. Goal 1, metrics A-C), when we reward them with spirit wear it gives our subgroup of students a sense of belonging
and self-accomplishment boosting their moral and connection to our program.

Curriculum development

Our curriculum development efforts in the 2018-19 school year will be focused on improving accessibility,
understanding, scaffolding of course material and migrating over to a digital platform. This will be done through
modifications to curriculum delivery platforms so that coursework can be accessed and completed in person, in
workbooks, and digitally. We have received feedback through stakeholder engagement efforts that some of our current
curriculum is rather lengthy and confusing for students. This especially impacts our student subgroups, as they tend to
struggle the most with independently getting through the course materials due to ability level and language barriers. While
maintaining rigor and high academic standards, we will continue to work toward improving coursework so that it is easier
to understand and complete with full mastery of skills and material. We will also work to embed informal assessments and
targeted practice and intervention into independent study curriculum so as to address individual student needs through
the learning process, and in turn work toward closing the achievement gap between student groups. Additionally, we will
continue to develop new curriculum offerings so that students have access to a variety of coursework and digital
curriculum offerings to fully round-out their educational experience. Although these courses will be available to all
students, as our program promotes a mainstreamed education with necessary support services along the way, these
course additions, edits, revisions and migrations will be tailored to student subgroup needs. With the migration to a new
digital platform students that fall into one or more of our subgroups will benefit the most from these digital offerings as they
are designed with their needs in mind. Scaffolding, assessments and animations will make it easier for our subgroup of
students to get through our curriculum and with full mastery.

Complete the table below. LEAs may include additional information or more detail, including graphics.

DESCRIPTION AMOUNT
Total General Fund Budget Expenditures For LCAP Year $10,017,872.00

Total Funds Budgeted for Planned Actions/Services to

Meet The Goals in the LCAP for LCAP Year 9 1P 70

The LCAP is intended to be a comprehensive planning tool but may not describe all General Fund Budget
Expenditures. Briefly describe any of the General Fund Budget Expenditures specified above for the LCAP
year not included in the LCAP.

General Fund Budget Expenditures included above, for the 2018-19 LCAP year that are not included in the LCAP
cover a number of operational and business costs. These costs include but are not limited to non-instructional staff
salaries, staff business expenses (i.e. office supplies and technology), other student information system upgrades and
data tracking improvements, facilities and maintenance, rent, general business expenses (i.e. taxes and licensing costs),
management fees, and district administrative fees. Additionally, most of the budgeted expenditures identified in the LCAP
that require additional funding outside of that which is budgeted for the year (based on anticipated LCFF revenues) will
also be covered by the General Fund.



DESCRIPTION AMOUNT

Total Projected LCFF Revenues for LCAP Year $ 10,015,808.00



Annual Update

LCAP Year Reviewed: 2017-18
Complete a copy of the following table for each ofthe L EA 0 s

Goal 1

goals from the prior year LCAP.

Credit completion towards graduation is accomplished through an overall reduction in absenteeism for all students.

State and/or Local Priorities addressed by this goal:

State Priorities: 2, 4, 5, 8
Local Priorities: Not Applicable

Annual Measureable Outcomes
Expected

A. For all CBEDS students, student progression will average at least
83% overall.

B. For all CBEDS English learners, student progression will average at
least 82% overall.

C. For all CBEDS low income students, student progression will average
at least 83% overall.

D. At least 75% of our foster youth will have an Individualized Learning
Plan (ILP) that considers AB 216 qualifications.

Actual

For all CBEDS students, student progression averaged 83.73% overall.

For all CBEDS English learners, student progression averaged 84.02%
overall

For all CBEDS low income students, student progression averaged 83.65%
overall.

75% of our foster youth have an Individualized Learning Plan (ILP) that
considers AB 216 qualifications.
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reclassified.

reclassification.

E. Of English learners eligible for reclassification, the percentage of
students reclassified will be maintained at least at 20%.

F. English learners will be offered additional and improved specialized
instruction in ELD and Common Core State Standards in order to
move toward reclassification.

G. The middle school and high school drop-out rates will be decreased

by at least 0.5%, such that the middle school drop-out rate will be no
more than 6.85% and the high school drop-out rate will be no more

than 4.36%.

Actions / Services

The middle school drop-out rate was 1.20%.
The high school drop-out rate was 1.61%.

Of English Language Learners eligible for reclassification, 36.17% were

English learners were offered additional and improved specialized instruction
in ELD and Common Core State Standards in order to move toward

Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 1

Planned
Actions/Services

Maintenance, retention, recruitment, and
development of instructional staff.

Action 2

Planned
Actions/Services

Events for students including but not limited to:

1 Back to school night/Open house

Actual
Actions/Services

Maintenance, retention, recruitment, and
development of instructional staff.

Actual
Actions/Services

Events for students including but not limited
to:

Budgeted
Expenditures

$787,017.27

Budgeted
Expenditures

$13,888.54

Estimated Actual
Expenditures

$2,961,217

Estimated Actual
Expenditures

$40,203.66



E

Planned
Actions/Services

Senior events

Awards banquets

Foster youth specific events
Parent/Student LCAP Focus Group
Meetings

Action 3

School programs including but not limited to:

Planned
Actions/Services

I Sports programs
1 Experiential learning camps
1 Field trips
Action 4
Planned
Actions/Services

Student resources including but not limited to:

1

f
f

Online educational programs including
those that support EL reclassification
Course textbooks and materials
Technology

Actual
Actions/Services

Back to school night/Open house
Senior events (Appendix A)
Awards banquets (Appendix A)
Foster youth specific events
Parent/Student LCAP Focus Group
Meetings (Appendices B &C))

E R EE ]

Actual
Actions/Services

School programs including but not limited to:

I Sports programs (Appendix H)

I Experiential learning camps (Appendices
A & H)

1 Field trips

Actual
Actions/Services

Student resources including but not limited to:

9 Online educational programs including
those that support EL reclassification

9 Course textbooks and materials

I Technology

Budgeted
Expenditures

Budgeted
Expenditures

$31,249.22

Budgeted
Expenditures

$83,331.24

Estimated Actual
Expenditures

Estimated Actual
Expenditures

$403,309.50

Estimated Actual
Expenditures

$245,568.50



Action 5

Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures
Materials to improve student engagement Materials to improve student engagement
including but not limited to: including but not limited to:
i Food 1 Food $10,416.41 $154,491.50
1 School spirit wear 1 School spirit wear
I Transportation assistance i Transportation assistance

Analysis

Complete a copy of the following table for each of the UskEdéats
annual measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

Implementation of the maintenance, retention, recruitment, and development of instructional staff was done through a few different avenues. Historically, we
have seen that when teachers leave our program, students are negatively affected by the loss of that relationship and tend to have more absences and complete
less coursework. We focused on improving staff morale in order to retain the current instructional staff in place. This was done through increased opportunities for
communication, input, and development through surveys, organized professional learning communities, additional prep time in the schedule, focus group
meetings, center and regional level meetings, and coaching. Additionally, much effort and attention was given to our instructional staff giving them the
opportunities and support for earning additional credentials and certificates. In order to address the needs of and provide targeted academic support to our student
subgroups, specialized staffing positions such as EL Specialists, EL Coaches, Instructional Coaches, Intervention Specialists, and tutors were added, made
available, and/or developed. As of June 2018 the average retention rate of Instructional staff was 73.13%.

Through recruitment events, the charter recruited 41 certificated Instructional staff members. These 41 newly hired positions were a combination of the following:
Single subject credentialed Instructional staff

Retention Specialist

Intervention Specialist

EL Specialist

EL Coaches

Instructional coaches

Tutors

= =4 =8 -8 -8-9-9
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Implementation of events for students was done through a few different avenues. Events for students that were implemented in the 2017-18 school year
included back to school nights, open houses, family engagement nights, focus group meetings, awards and celebrations for academic accomplishments (Appendix
A), senior nights, and more. Implementing these type of events provided opportunities for parents and students to be in our learning centers and engage with our
school community outside of appointment times in suppo r-decomdérydoalsl Additiorally,nhgsest u d e
events were utilized as a platform for promoting positive perceptions of the school environment amongst all stakeholders. Bilingual Scholars Banquets (EL
reclassification celebrations (Appendix A) were held in the charter to celebrate our English learners as Reclassified Fluent English Proficient (RFEP).

Events for students included but were not limited to:

Parent and Student LCAP focus groups (Appendices B & C) were offered during Back to school night/Open house events on the following dates throughout the
charter in the learning centers:

September 19, 2017

September 26-28, 2017

October 6, 2017

March 27, 2018

April 2, 2018

April 4-5, 2018

Implementation of school programs offered included experiential learning camps, field trips, sports, and other extra-curricular opportunities to increase student
engagement in their school experience. All of these offerings provided either academic coursework or social-emotional development as a well-rounded educational
experience supporting the improvement of student outcomes.

School programs offered included but were not limited to:

=A =4 =4 =4 -8 9

Blackbird Farm

Washington D.C

Rocky Mountain Pathways Ranch

Implementation of student resources was done through a few different avenues. Historically we seen that our English learners, Foster and low income
students have limited access to technology at home which results in a lack of coursework being done outside of our learning centers. Implementation of student
resources has allowed us to provide workbooks, textbooks, and all educational materials, including online resources, to not only our subgroup of students but to all

1 Mt SAC & Citrus Community College campus tour

9 Jet Propulsion Laboratory (JLP) field trip

91 Griffith Observatory field trip

I Glendale & Pasadena Community College campus tour

T Knottds Berry Farm field trip
i Cal Poly Pomona College campus tour

9 Cal State Los Angeles College campus tour

I UCR College campus tour

1 Los Angeles Art Walk/Homeboy Industries tour field trip

1 Dodger Stadium field trip

9 LA county fair field trip

1 Experiential learning camps and trips (Appendices A & H) offered this year were as follow:
1 ltaly

il

il

1
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students. Appropriate technology was also made available in order for students to access online coursework and for testing. In order to support 21st century
learning skill development, google education suite (i.e. email, drive, classrooms, etc.) was introduced to and made available to all students.

Student resources offered included but were not limited to:

Chromebooks

Google classroom & suite

Course materials

Student activity workbooks

Textbooks

Achieve 3000 (EL specific)

Rosetta stone (EL specific)

The implementation of materials to improve student engagement included transportation assistance, food, and school spirit wear. Public transportation
assistance was provided to students in need in order to ensure that they attended their appointments and continued completing coursework in a timely manner.
Snacks and food were provided in the learning centers at all times to keep students nourished in order to promote better engagement when in the center and
during testing. Additionally, school spirit wear was provided to increase student engagement and connection with their academics and belonging in the school.
Materials to improve student engagement offered included but were not limited to:

Bus tokens

Bus passes

Metro passes

Snacks

School swag (i.e. spirit wear)

Other general program improvements were also made in order to impact positive growth in student outcomes. AS of the 2016-17 school year, the model of
instruction was modified in order to offer more direct instruction opportunities, especially in core subjects and we have continued this into the 2017-18 year.
Through these modifications, instructional staff were utilized in a way that capitalized on their strengths in order to serve student academic needs.

=8 =8 =8 -8 -48_-4__-°

=A =4 =8 -8 =4

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

The maintenance, retention, recruitment, and development of instructional staff was principally directed toward low income, English learners and foster youth
students and was offered school wide. This action addresses our subgroup of students need for individualized specialized instructional staff and the development
of positive trusting relationships with adults. Having a 73.13% retention rate of our instructional staff has helped to maintain positive relationships between teachers
and students. As many of our students come from a background rooted in trauma, they tend to lack positive trusting relationships with adults. When we are able to
retain teachers that students have built a trusting and positive relationship with, they stay with our program longer and complete coursework at a more efficient
pace. Overall, students are also more willing to participate in extra-curricular activities, which in turn improves their engagement and achievement. By increasing
opportunities for communication and input, through surveys, the overall morale has been improved amongst our instructional staff. Organized professional learning
communities and additional prep time in the schedule has shown to be effective in developing staff that is more confident and proficient in teaching both for
independent study and for direct instruction. This has also boosted collaboration between staff and has helped establish better data-driven practice. Specialized
professional development coaching offerings, the addition, availability, and/or development of specialized staffing positions such as EL Specialists, EL Coaches,
Instructional Coaches, Intervention Specialists, and tutors has shown to positively impact student subgroup performance (i.e. progression). As all subgroups of our
students participate in the same curriculum and educational experience as any other student, it is vital that they have access to these support staff members in
order to support their individualized needs. For example, the impact of the EL support positions are proven effective by EL reclassification percentages as well as
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the percentage of students who progressed toward reclassification, as evidenced by internal increases in reclassification percentages and the reported by the
CDE. Additionally, these positions have worked closely with our foster students in completing and implementing their Individualized Leaning Plans which have also
been effective in increasing their sense of connectedness to our school and their academic success in our program.

Events for students were principally directed toward low income, English learners and foster youth students and were offered school wide. Events such as
back to school and open house, LCAP focus group meetings, community events (including Foster youth/Homeless community resource supports) and resource
and career fairs provided a time in which parents and students were be able to interact with our school administrative and instructional staff outside of appointment
times. These events offered an opportunity for par ent-secdandarydoals. Thissvas alsoraéimerin s't ud
which all stakeholders came together and agree upon interventions, additional support resources, and other individualized student needs in order to ensure
success. Many times, these conversations are tailored to identifying and fulfilling the needs of our student subgroups on an individualized basis. These events also
provided information and resources specific to student subgroup needs. For example, many of the efforts in these events were geared toward connecting students
and families with low income governmental support programs, foster youth services, homeless services, and other general community resources in the area (i.e.
public libraries, transportation services, childcare services, etc.). Focus group meetings were held to support our LCAP process and will be utilized to both educate
students, parents and staff as well as seek input toward program improvement, especially for our student subgroups. Other events for students such as senior
signing nights and awards banquets took place as applicable. These events served as an opportunity for celebration of student successes, which is especially
important to our student subgroups. Often facing many hardships and obstacles in their academic journey to graduation, it is especially important for our school
community to offer incentives and celebrations along the way. As some of these events are specific to our student subgroups (i.e. EL reclassification ceremonies),
others are open and available to all students.

School programs were principally directed toward low income, English learners and foster youth students and were offered school wide. School programs such
as experiential learning trips and camps, sports, groups, and field trips are an effective way to boost student morale, connectedness to our program and a way to
help our students see the world in ways they might not ever get a chance to as they provide students with a unique learning experience outside of the classroom in
which they are able to apply academic and social-emotional skills toward real-life situations. Students within one or more of the subgroup categories would often
not otherwise be able to afford an experiential learning trip away from home. However, the experience and curriculum offered on these experiential learning trips
have proven to grow students socially, emotionally, and academically. We have seen students re-engage in our program significantly after returning from these
trips, which impacts their work product and academic performance in highly positive ways. This is especially the case for our student subgroups, as these
programs offer them an opportunity to find connection and belonging within our school. Involvement in field trips and other extra-curricular activities provide our
subgroup students with an opportunity to connect with peers that can relate to their life experiences. These programs also are effective in being platform for
students to have an active voice in our school community and get a chance to participate in trip might ever be able to afford outside our program.

Student resources were principally directed toward low income, English learners and foster youth students and were offered school wide. By providing
students with access to academic resources such as textbooks, workbooks, other course materials, technology, and educational software, we ensure that there
are no obstacles inhibiting full engagement in coursework. This is especially important for our foster, homeless, and low income student subgroups, as many of
them do not have access to such technologies and resources outside of the learning center. In order for students in our subgroups to access intervention support
services and resources, they also need access to these materials, thus supporting their overall academic success in the program and beyond. Since our
curriculum and coursework expectations are the same for all students, regardless of their ability level or subgroup identification, it is necessary for all students to
have access to basic resources in order to complete coursework and assessments. By implementing the use of Google academic suite (i.e. email, drive,
classrooms, etc.), we are ensuring that every student can develop 21st century learning and life skills. Much of our curriculum embeds the use of this software into
the educational experience, which has proven to increase student familiarity and success with digital platforms for research, communication, collaboration, and
state assessments. Our EL support team was able to closely track and monitor students in their reclassification process so as to efficiently utilize time and
resources toward promoting language proficiency.
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Materials to improve student engagement were principally directed toward low income, English learners and foster youth students and were offered school
wide. By providing students with basic resources such as food, school spirit wear and transportation assistance, we ensure that students are able to be fully
present and engaged while in our learning centers. This is especially important for our subgroup students, particularly our low-income and foster youth populations,
because they often go without these amenities. When students go without food and are hungry, they are often distracted and not fully present and participating in
their coursework. By having healthy food options available through our Wellness Program, we not only quickly re-engage them in their learning but it is also
effective in preventing them from leaving the center during work times in order to get food. We were also effective in using this opportunity to teach students about
making healthy nutritional choices. In order to work toward reducing absenteeism, as Goal 1 states, we assist students with public transportation. Again, it is often
our subgroup students and their families that do not have the means to provide this for themselves. One of our highest priorities is to ensure that all students feel
welcomed and connected to our school community. We have seen that students who are actively engaged in our program outperform their peers in a variety of
ways. One way in which we promote positive school climate and feelings of belonging within our student population is by providing school spirit wear. Students
who fall within one or more of our subgroups would not otherwise be able to purchase these items for themselves and may feel excluded from fully participating in
the school experience. By making school spirit wear available to all students, we ensure that those feelings of belonging and connection are accessible to
everyone. By nature of our student demographic breakdowns, the majority of those that benefit from these offerings fall within at least one of our student
subgroups.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Budgeted amounts for the above actions and services were based on projected LCFF supplemental and concentration revenues for the 2017-18 school year.
In order to fully implement these services, additional funds outside of LCFF supplemental and concentration amounts were needed. Thus, what is reported in
actual spending also includes portions of the general fund for the charter.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this
analysis and analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

No changes were made to this goal. All expected outcomes, metrics, and planned actions and services were unchanged throughout the 2017-18 LCAP year.
Continuous monitoring of internal program and student success data throughout the year allowed for the successful implementation of this goal.
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Goal 2

Students will receive support and instruction focused on social-emotional development in order to increase graduation rates and better prepare students for their

post-secondary pathways.

State and/or Local Priorities addressed by this goal:

State Priorities: 3, 5, 6, 8

Local Priorities: Not Applicable

Annual Measureable Outcomes

Expected

A. At least 35% of CBEDS students will participate in extracurricular
activities or complete a course designed to develop their social-
emotional skills.

B. At least 81% of eligible CBEDS seniors will either earn a diploma with
us or will transfer back to another school program on track to
graduate.

C. The charter will hold at least one senior signing event.

D. Utilizing the results of the Comprehensive School Climate Inventory
administered in spring 2017, we will work towards improving staff,
parent, and student perceptions of safety and connectedness in our
learning centers. We will continue to engage these stakeholders and
monitor progress towards improvement through internal surveys in
the 2017-2018 school year.
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Actual

44.37% of CBEDS students participated in extra-curricular activities or
completed a course designed to develop their social-emotional skills.

85.81% of eligible CBEDS seniors earned a diploma with us or transferred
back to another school program on track to graduate.

The charter held their senior signing events on April 9, 2018 and May 3, 2018.

Internal surveys were administered in the fall and spring to all stakeholders to
monitor their sense of safety and connectedness in our learning centers.
Surveying windows:

1 Parent - fall 2017 - September 1, 2017- November 22, 2017

I Student and Staff - fall 2017- October 2, 2017 - October 31, 2017.

1 Parent - spring 2018- January 29, 2018 - April 6, 2018.



Expected Actual
I Student and Staff - spring 2018 - February 26, 2018 - March 26, 2018.

Actions / Services
Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 1
Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures
Maintenance, retention, recruitment, and Maintenance, retention, recruitment, and
development of instructional staff. development of instructional staff. HITI 2T el 2T
Action 2
Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures

Events for students including but not limited

Events for students including but not limited to: to:

# i\?vr:?drsel;/g:tsuets 1 Senior events (Appendix A)

T Graduationsq 1 Awards banquets $13,888.54 $40,203.66
= s I Scheool dances

1 Charter-level social events 1 O] s s
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Action 3

Planned
Actions/Services

School programs including but not limited to:
9 Student groups (i.e. student leadership)
I Sports programs

1 Experiential learning camps

1 Field trips

Action 4

Planned
Actions/Services

Student resources including but not limited to:
I Online educational programs

1 Course textbooks and materials

1 Technology

i Data tracking software

Action 5

Planned
Actions/Services

Materials to improve student engagement
including but not limited to:

1 Food

1 School spirit wear

i Transportation assistance

Actual
Actions/Services

School programs including but not limited to:

9 Student groups (i.e. student leadership)

1 Sports programs (Appendix H)

1 Experiential learning camps (Appendices
A & H)

1 Field trips

Actual
Actions/Services

Student resources including but not limited to:

9 Online educational programs

1 Course textbooks and materials
1 Technology

1 Data tracking software

Actual
Actions/Services

Materials to improve student engagement
including but not limited to:

1 Food

1 School spirit wear

i Transportation assistance
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Budgeted
Expenditures

$31,249.22

Budgeted

Expenditures

$83,331.24

Budgeted
Expenditures

$10,416.41

Estimated Actual
Expenditures

$403,309.50

Estimated Actual

Expenditures

$245,568.50

Estimated Actual
Expenditures

$154,491.50



Analysis

Complete a copy of the following table foreachof t he LEA®&s goals from the prior WYseatal LCA
annual measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

Implementation of the maintenance, retention, recruitment, and development of instructional staff was done through a few different avenues. Historically, we
have seen that when teachers leave our program, students are negatively affected by the loss of that relationship and tend to have more absences and complete
less coursework. We focused on improving staff morale in order to retain the current instructional staff in place. This was done through increased opportunities for
communication, input, and development through surveys, organized professional learning communities, additional prep time in the schedule, focus group
meetings, center and regional level meetings, and coaching. Additionally, much effort and attention was given to increasing and improving professional
development opportunities, as well as opportunities and support for earning additional credentials and certificates. In order to address the needs of and provide
targeted academic support to our student subgroups, specialized staffing positions such as EL Specialists, EL Coaches, Instructional Coaches, Intervention
Specialists, and tutors were added, made available, and/or developed.

Professional Development coaching offered to staff included but were not limited to:

Science Professional Development coaching part 1

Classroom Culture Professional Development coaching

Accelerated Math Professional Development coaching

Learning Targets Professional Development coaching

Science Professional Development coaching part 2

Math Interventions & Resources Professional Development coaching

ELA Professional Development coaching

Data Driven Practices Professional Development coaching

Implementation of events and school programs was done through a variety of ways. Events offered included award ceremonies and celebrations for academic
accomplishments (Appendix A), senior nights, dances, graduations and charter-level social events. These events offered parents a gateway into becoming a vital
partnerintheirstud ent s academi c success. Additionally, these events wer eolemironinégnz ed as
amongst all stakeholders.

Events for students offered included but were not limited to:

1 Homecoming dance

1 Fall graduation

1 Valentines dance

9 Spring graduation

1 Prom

The Charter held their senior singing events on April 9, 2018 and May 3, 2018 celebrating the accomplishment of 29 seniors signing to a four year university. In
addition we are proud to say several students that did not sign to a four year university, have committed to either The United States Armed Forces, community
college or vocational trade school.

Seniors signed to the following four year Universities:
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Drake University

California Institute of the Arts

California State Polytechnic University Pomona

California State University Channel Islands

California State University Los Angeles

California State University Northridge

California State University San Bernardino

California State University San Marcos

Northern Arizona University

San Francisco State

University of California Irvine

University of California Berkley

University of Portland

Implementation of school programs offered included experiential learning camps, field trips, sports, and student leadership groups which increased student
engagement in their school experience. All of these offerings provided either academic coursework or social-emotional development as a well-rounded educational
experience supporting the improvement of student outcomes.

School programs offered to students in good academic standing included but were not limited to:

1 ASB Leadership Expo

1 ASB Disneyland trip
9 Integration/Gubler Orchid Farm field trip
I Sea World field trip

1 Engineering design challenge
9 Student leadership (ASB)
I The Cave Group

1 Girl Talk Group

1 Manhood Group

I Career & Resume Workshop
I Slam Poetry Group

1 Social Lounge Group
il

il

1

1

il

il

1

1

S
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Student Council or Student Leadership
Teen Parent Group or Teen Mom Group
Wellness/Fitness
Mindfulness Group
Dating 101 Group
Connections Group
Reality Check #Adulting Group
Etiquette 101 Group
ports were offered to students in good academic standing, which included but were not limited to:




Volleyball

Basketball

Soccer

Flag Football

Track and Field

Implementation of student resources was done through several different avenues in order to support with student progression toward graduation and into post-
secondary pathways. Historically we have seen that our English learners, Foster and low income students have limited access to technology at home which results
in a lack of coursework being done outside of our learning centers. Workbooks, textbooks, and all educational materials, including online resources, were provided
to all students. Appropriate technology was also made available in order for students to access online coursework and testing. In order to support 21st century
learning skill development, google education suite (i.e. email, drive, classrooms, etc.) was introduced to and made available to all students. In order to improve
curriculum offerings, as guided by stakeholder feedback, course additions and revisions were done.

Student resources offered included but were not limited to:

Chromebooks

APEX

Google classroom & suite

Course materials

Student activity workbooks

Textbooks

Student information system maintenance and upgrades

Tableau® (Appendix A)

The implementation of materials to improve student engagement included assistance with transportation, food, and school spirit wear. Historically, low income
and foster students struggle with getting to their scheduled appointment times therefore decreasing progression percentages and attendance. Public transportation
assistance was provided to students in need in order to ensure that they attended their appointments and continued completing coursework in a timely manner.
Snacks and food were provided in the learning centers at all times to keep students nourished in order to promote better engagement when in the center and
during testing. Additionally, school spirit wear was provided to increase student engagement and connection with their academics and belonging in the school.
Materials to improve student engagement offered included but were not limited to:

Bus tokens

Metro Passes

Bus passes

Snacks

School Swag (i.e. spirit wear)

E ]
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Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

Implementation of the maintenance, retention, recruitment, and development of instructional staff was proven to be effective in a number of ways. Retaining
our teachers has helped to maintain positive relationships between teachers and students. As many of our students come from a background rooted in trauma,
they tend to lack positive trusting relationships with adults. When we are able to retain teachers that students have built a trusting and positive relationship with,
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they stay with our program longer and complete coursework at a more efficient pace. Overall, students are also more willing to participate in extra-curricular
activities, which in turn improves their engagement and achievement. By increasing opportunities for communication and input, through surveys, the overall morale
has been improved amongst our instructional staff. Organized professional learning communities and additional prep time in the schedule has shown to be
effective in developing staff that is more confident and proficient in teaching both for independent study and for direct instruction. This has also boosted
collaboration between staff and has helped establish better data-driven practice. The opportunity to earn additional credentials and certificates have been effective
in boosting moral and making our staff feel they are being invested in by the Charter. This is especially evident in our EL department as it shows that we are
dedicated to improve student progression and outcomes, while encouraging our EL staff to be dual credentialed in English and ELD.

The addition, availability, and/or development of specialized staffing positions such as EL Specialists, EL Coaches, Instructional Coaches, Intervention
Specialists, and tutors has shown to positively impact student subgroup social-emotional participation (i.e. groups & extra-curricular activities). As all subgroups of
our students participate in the same curriculum and educational experience as any other student, it is vital that they have access to these support staff in order to
support their individualized needs. For example, the impact of the EL support positions are proven effective by EL reclassification percentages as well as the
percentage of students who progressed toward reclassification, as evidenced by internal increases in reclassification percentages and as reported by the CDE.
Additionally, these positions have worked closely with our foster students in completing and implementing their Individualized Leaning Plans which have also been
effective in increasing their engagement and success in our program. A 6 day Coaching Academy was offered to our coaches to help equip them with the tools
and knowledge to lead our Professional Development coaching events and equip our staff with the skillstosup por t 0 u r acaslemic duzaess.s 6

The implementation of events for students was utilized as a platform in maintaining a positive school climate and building relationships between staff, students
and parents giving them a sense of connectedness to our program. This action was principally directed toward low income, English learners and foster students
and was offered school wide. Events for students such as senior signing nights, awards banquets, and charter-level events took place as applicable. These events
served as an opportunity for celebration of student successes, which is especially important to our student subgroups. Often facing many hardships and obstacles
in their academic journey to graduation, it is especially important for our school community to offer incentives and celebrations along the way. As some of these
events are specific to our student subgroups (i.e. EL reclassification ceremonies), others are open and available to all students. Celebratingour st udent sé s
is something we at Options for Youth hold dear to our hearts as most of the students that come to us are not your typical honor roll student. Typically our subgroup
of students that come to us are not accustom to being recognized for their academic success, historically they are accustom to failing or not accomplishing much
of anything academically, but by developing their social-emotional skills and helping them to become well-rounded students many of them achieve academic
success thus boosting their morale and eagerness to peruse their post-secondary pathways. These events were effective in maintaining a positive school climate
and developing our students socially and emotionally.

School programs were principally directed toward low income, English learners and foster students and were offered school wide. School programs such as
extra-curricular activities offer social-emotional development through teambuilding activities, personal reflection time, life skills, programming, and other
academically guided assignments and coursework. These programs also offer our subgroup of students the opportunities to explore post-secondary interests and
become familiar with the college experience, as many of the students that fall into one or more of our subgroups will often be first generation college students in
their families and do not have an idea of what is to be expected from them or their what their post-secondary options are. Our sports programs not only give
students the traditional high school experience, but they also allow for opportunities to develop key character traits such as teamwork, collaboration,
communication, and sportsmanship. Similarly, involvement in student leadership groups, field trips, and other extra-curricular activities provide our subgroup
students with an opportunity to connect with peers that can relate to their life experiences. These programs also are effective in being a platform for students to

have an active voice in our school community. Il nvol veme n tlengthnof stayie cureprogranoag r a ms
well as the amount of work product completed, thus supporting progress toward graduation as evidenced by our one-year cohort graduation percentage (Goal 2:
Metric B).

Student resources were principally directed toward low income, English learners and foster students and were offered school wide. The Implementation of
student resources was proven to be effective through a number of ways. New additions in curriculum provided more courses for students to take, so as to bolster
their educational experience with courses that challenge them and support their post-secondary plans. Revisions to curriculum allowed for better ease of
completion without compromising rigor or the integrity of the content. This directly supported student progression percentages and overall success as evidenced
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by other metrics in the LCAP such as Renaissance Star SGP (Goal 3, Metrics | & J). By providing all educational materials, including technology, we were able to
ensure that all students had access to their coursework, including online materials and testing. This is especially important for our foster and low income student
subgroups, as many of them do not have access to such technologies and resources outside of the learning center. By implementing the use of Google academic
suite (i.e. email, drive, classrooms, etc.), we are ensuring that every student can develop 21st century learning and life skills. Much of our curriculum embeds the
use of this software into the educational experience, which has proven to increase student familiarity and success with digital platforms for research,
communication, collaboration, and state assessments. Our EL support team was able to closely track and monitor students in their reclassification process so as to
efficiently utilize time and resources toward promoting language proficiency. Throughout the year we need to make upgrades to our Student information
management system to ensure accurate reporting.

Materials to improve student engagement were principally directed toward low income, English learners and foster students and were offered school wide. By
providing assistance with transportation, food, and school spirit wear, student engagement was positively impacted. In order for students to be fully present and
participating in the offerings of our program, their basic needs must be met. By providing these things, students were more likely to focus on their schoolwork and
show up to appointment times. For our student subgroups, providing school spirit wear was effective in making students feel more comfortable and accepted
amongst their peers, which in turn helps nurture positive feelings of belonging and connectedness to their school. Although this is a more qualitative improvement,
it is one that has shown great impact upon student success measures such as progression, reclassification, social-emotional development, school climate, and
academic performance.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Budgeted amounts for the above actions and services were based on projected LCFF supplemental and concentration revenues for the 2017-2018 school
year. In order to fully implement these services, additional funds outside of LCFF supplemental and concentration amounts were needed. Thus, what is reported in
actual spending also includes portions of the general fund for the charter.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this
analysis and analysis of the LCFF Evaluation Rubrics, as applicable. Identify where those changes can be found in the LCAP.

No changes were made to this goal. All expected outcomes, metrics, and planned actions and services were unchanged throughout the 2017-2018 LCAP
year. Continuous monitoring of internal program and student success data throughout the year allowed for the successful implementation of this goal.

Goal 3

Students will receive support and instruction through individualized, rigorous curriculum and will be offered resources to positively affect their progression in math
and English.

State and/or Local Priorities addressed by this goal:
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State Priorities: 2, 4, 7, 8

Local Priorities: Not Applicable

Annual Measureable Outcomes

Expected Actual

Scores have not been released by the state as of June 2018. Once scores are
made available updates will be made available, we anticipated this will be in
Fall 2018. We anticipate that 2017 scores, which are not yet available, will
show a fAimaintainedo | evel of student

i 2017 scores were:
A. The average distance of student scores from Level 3 on the 2018 ELA

X - ; 1 2016 English: Standard Met or Exceeded: 45%
dame sl SEat wi be @t wne Jhel I 2017 English: Standard Met or Exceeded: 33.33%
1 English level of change from 2016-2017: -11.67%
1 2016 Math: Standard Met or Exceeded: 7%
1 2017 Math: Standard Met or Exceeded: 5.84%
1 Math level of change from 2016-2017: -1.16%
Access to individualized, rigorous curriculum was increased by adding and/or
revising the following math and English courses in the course catalog
(Appendix E)
Math courses added or revised:
B. Access to individualized, rigorous curriculum will be increased by I Integrated Math | (Creation)
adding or revising at least one math course and two English courses 1 Integrated Math Il (Creation)
in the course catalog. 1 Geometry A (DC) CP (Creation)

English Courses added or revised:
1 English 8 (Revision)

I English 10 (Revision)

1 English 11 (Revision)
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Expected

C. Teachers will be equipped to provide individualized, standards-
aligned instruction through access to content-specific Instructional
Coaches.

D. Students will be offered additional specialized support and
instruction to aid in their progression and completion of math and
English curriculum. A metric will be developed to measure credit
completion in all Core courses and provide baseline data

E. At least 50% of students who take at least two Renaissance Star

assessments in math and have a Student Growth Percentile (SGP)
reported will earn a SGP of 40 or higher.

F. At least 50% of students who take at least two Renaissance Star
assessments in English and have a Student Growth Percentile (SGP)
reported will earn a SGP of 40 or higher.
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Actual

Teachers were equipped to provide individualized, standards-aligned
instruction through access to content-specific Instructional Coaches

Students were offered additional specialized support and instruction to aid in

their progression and completion of math and English curriculum.

A metric was developed to measure credit completion in all core courses

baseline data was established:

I Students completed on average 4.62 Math credits in the school year.

9 Students completed on average 5.12 English credits in the school year.

I Students completed on average 4.55 Science credits in the school year.

9 Students completed on average 6.36 Social Studies credits in the school
year.

53.91% of students who took at least two Renaissance STAR assessments in
math and have a Student Growth Percentile (SGP) reported earned a SGP of
40 or higher.

60.30% of students who took at least two Renaissance STAR assessments in
English and have a Student Growth Percentile (SGP) reported earned a SGP
of 40 or higher.



Actions / Services
Duplicate the Actions/Services from the prior year LCAP and complete a copy of the following table for each. Duplicate the table as needed.

Action 1

Planned
Actions/Services

Maintenance, retention, recruitment, and
development of instructional staff.

Action 2

Events for students including but not limited to:

Planned
Actions/Services

1 Back to school night/Open house
1 Family engagement nights
1 Community events with partners
Action 3
Planned
Actions/Services

Student resources including but not limited to:

f
f
f
f

Online educational programs
Course textbooks and materials
Technology

Data tracking software

Maintenance, retention, recruitment, and

Actual
Actions/Services

development of instructional staff.

Events for students including but not limited

to:

Actual
Actions/Services

I Back to school night/Open house
I Family engagement nights
1 Community events with partners

Student resources including but not limited to:

Actual
Actions/Services

1 Online educational programs

1 Course textbooks and materials
I Technology

i Data tracking software
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Budgeted
Expenditures

$787,017.27

Budgeted
Expenditures

$13,888.54

Budgeted
Expenditures

$83,331.24

Estimated Actual
Expenditures

$2,961,217

Estimated Actual
Expenditures

$40,203.66

Estimated Actual
Expenditures

$245,568.50



Action 4

Planned Actual Budgeted Estimated Actual
Actions/Services Actions/Services Expenditures Expenditures
Curriculum development Curriculum development $41,665.62 $96,338

Analysis

Compl ete a copy of the following table for each of the Usedctuad go
annual measurable outcome data, including performance data from the LCFF Evaluation Rubrics, as applicable.

Describe the overall implementation of the actions/services to achieve the articulated goal.

Implementation of the maintenance, retention, recruitment, and development of instructional stafad dr esses our studentsd need fo
instructional staff and the development of positive trusting relationships with adults. Historically, we have seen that when teachers leave our program, students are
negatively affected by the loss of that relationship and tend to have more absences and complete less coursework. We focused on improving staff morale in order
to retain the current instructional staff in place. This was done through increased opportunities for communication, input, and development through surveys,
organized professional learning communities, additional prep time in the schedule, focus group meetings, center and regional level meetings, and coaching.
Additionally, much effort and attention was given to increasing and improving professional development coaching opportunities. This included specialized offerings
such as EL Professional Development coaching for our EL team, as well as opportunities and support for earning additional credentials and certificates. In order to
address the needs of and provide targeted academic support to our student subgroups, specialized staffing positions such as EL Specialists, EL Coaches,
Instructional Coaches, Intervention Specialists, and tutors were added, made available, developed and/or recruited. Recruitment offerings made it possible to hire
41 new instructional staff members.

Recruitment events held but were not limited to the following locations:

Cal State Dominguez Hills

Cal State Channel Islands

CARS Convention (SPED Fair) 2 day event

Cal Poly Pomona

Cal State Bakersfield Teacher Career Fair

Pepperdine University K-12 Job Fair

Cal State Fullerton Teacher Job Fair

CA Association of African American Superintendents and Administration
Cal State Dominguez Hills Education Career Expo

National University Education Career Fair (Riverside and Los Angeles)
UCR Education Career Fair
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CSUN Education Career Fair

Cal State Long Beach Educators Job Fair

Annual LEAD Conference

Sacramento State Educators Recruitment Expo

UCLA Job Fair

Cal State LA

CA Charter Schools Association- LA Region Charter School Fair

Implementation of events for students included back to school nights, open houses, family engagement nights and community events and more. Implementing
these type of events provided opportunities for parents and students to be in our learning centers and engage with our school community outside of appointment
times in support of fulfilling st ude-secondarygoale Adsitionaily, theseawehts werg utitizedeas a platiormafat u at i o n
promoting positive perceptions of the school environment amongst all stakeholders and building relationships with partners in our community.

Community events with partners offered included but were not limited to:

Blood drives

Trunk or teats

Apple Valley tree lighting event

Elves workshop at the Fairgrounds event

Gift wrapping events

Little League volunteers

Lordoés Table events

Squash for Friends events

Adopt-a-block events

Dockweiler Beach cleanup event

Adopt-a-street events

Inland Empire Career Fair

Military guest speaker

Sowing Seeds for Life Community Service event

The implementation of student resources was done through a number of efforts. Workbooks, textbooks, and all educational materials, including online
resources, were provided to all students. Appropriate technology was also made available in order for students to access online coursework and testing. In order to
support 21st century learning skill development, google education suite (i.e. email, drive, classrooms, etc.) was introduced to and made available to all students.
Student resources offered included but were not limited to:

Chromebooks

Google classroom & suite

Course materials

Student activity workbooks

Textbooks

Student information system maintenance and upgrades (Tableau® (Appendix A)

Implementation of curriculum and student academic resources was done through a number of efforts. In order to improve curriculum offerings, as guided by
stakeholder feedback, course additions and revisions were done. Workbooks, textbooks, and all educational materials, including online resources, were provided
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to all students. Appropriate technology was also made available in order for students to access online coursework and testing. In order to support 21st century
learning skill development, google education suite (i.e. email, drive, classrooms, etc.) was introduced to and made available to all students.
Access to individualized, rigorous curriculum was increased by adding and/or revising the following math courses in the course catalog:
Math courses added or revised:

1 Integrated Math | (creation)

1 Integrated Math Il (creation)

1 Geometry A (DC) CP (creation)

English Courses added or revised:

1 English 8 (revision)

1 English 10 (revision)

1 English 11 (revision)

Describe the overall effectiveness of the actions/services to achieve the articulated goal as measured by the LEA.

The maintenance, retention, recruitment, and development of instructional staff was toward_principally directed low income, English learners and foster
students and was offered school wide._Implementation of the maintenance, retention, recruitment, and development of instructional staff was proven to be effective
in a number of ways. Retaining our teachers has helped to maintain positive relationships between teachers and students. As many of our students come from a
background rooted in trauma, they tend to lack positive trusting relationships with adults. When we are able to retain teachers that students have built a trusting
and positive relationship with, they stay with our program longer and complete coursework at a more efficient pace. Overall, students are also more willing to
participate in extra-curricular activities, which in turn improves their engagement and achievement. By increasing opportunities for communication and input,
through surveys, the overall morale has been improved amongst our instructional staff. Organized professional learning communities and additional prep time in
the schedule has shown to be effective in developing staff that is more confident and proficient in teaching both for independent study and for direct instruction.
This has also boosted collaboration between staff and has helped establish better data-driven practice. Specialized professional development coaching offerings
for our EL team included but were not limited to coaching on Bilingual communication tools and techniques, data dives into RenStar scores, CELDT vs. ELPAC,
ELD standar ds, and SBAC prep. EL enroll ment refresher tr ai staffvgsdraineavanthe comeetl d b
procedures regarding how to identify EL students upon enrollments and where to request records and how to upload them into our systems. This process is
imperative to ensuring that students are assigned an EL designated appointment as soon as possible and identified with the correct language status.

The addition, availability, and/or development of specialized staffing positions such as EL Specialists, EL Coaches, Instructional Coaches, Intervention
Specialists, and tutors has shown to positively impact student subgroup performance (i.e. progression). As all subgroups of our students participate in the same
curriculum and educational experience as any other student, it is vital that they have access to these support staff in order to support their individualized needs.
For example, the impact of the EL support positions are proven effective by EL reclassification percentages as well as the percentage of students who progressed
toward reclassification, as evidenced by internal increases in reclassification percentages and reported by the CDE. Additionally, these positions have worked
closely with our foster students in completing and implementing their Individualized Leaning Plans which have also been effective in increasing their engagement
and success in our program. Recruitment of new positions (i.e. Retention Specialist/Intervention Specialist) was particularly important for us this year as these
positions step in to help our at risk students who tend to fall into one or more of our three subgroups of students. These positions are crucial to our at risk students
overall success in our program and in bridging the gap between parental involvement and student success. They step in when the students are not performing at
their expected level of progression and take steps to ensure the student get back on track and come up with an intervention/retention plan that is focused on
getting the student back on track with parental involvement and understanding in mind.

Events for students were principally directed low income, English learners and foster students and offered school wide. Community events were effective in
providing information and resources specific to student subgroup needs. For example, many of the efforts in these events were geared toward connecting students
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and families with low income governmental support programs, foster youth services, homeless services, and other general community resources in the area (i.e.
public libraries, transportation services, childcare services, etc.). Events such as open house, focus group meetings, community partnership events, and resource
and career fairs provided a time in which parents and students were be able to interact with our school administrative and instructional staff outside of appointment
times. These events offered an opportunity for par ent-secdandarydoals. Thissvas alsoraéimerin s't ud
which all stakeholders came together and agree upon interventions, additional support resources, and other individualized student needs in order to ensure
success. Many times, these conversations are tailored to identifying and fulfilling the needs of our student subgroups on an individualized basis and with their
intervention/retention plan in mind. Building relationship within our community is important to us and offers a time to share with the community all the hard work our
students put into their education and their post-secondary plans. These community events give us the opportunity to share all the great aspects our program has to
offer and gives us the opportunity to not only tell our schools story and mission, but the stories of our students and their academic successes.

Student resources were principally directed low income, English learners and foster students and offered school wide. By providing all educational materials,
including technology, we were able to ensure that all students had access to their coursework, including online materials and testing. This is especially important
for our foster and low income student subgroups, as many of them do not have access to such technologies and resources outside of the learning center. By
implementing the use of Google academic suite (i.e. email, drive, classrooms, etc.), we are ensuring that every student can develop 21st century learning and life
skills. Much of our curriculum embeds the use of this software into the educational experience, which has proven to increase student familiarity and success with
digital platforms for research, communication, collaboration, and state assessments. Improvements to our data tracking and analysis capabilities were effective in
supporting data-informed practice in improving student outcomes. With the availability of Tableau® (Appendix A), staff was able to run regular reports toward
tracking goal and metric progress. These reports were made available by student subgroup so that instructional staff could tailor their efforts and interventions
toward specific student needs. For example, our EL support team was able to closely track and monitor students in their reclassification process so as to efficiently
utilize time and resources toward promoting language proficiency.

This service was principally directed low income, English learners and foster students and offered school wide. Community events were effective in providing
information and resources specific to student subgroup needs. Implementation of curriculum and student academic resources was proven to be effective through a
number of measures. New additions in curriculum provided more courses for students to take, so as to bolster their educational experience with courses that
challenge them and support their post-secondary plans. Revisions to curriculum allowed for better ease of completion without compromising rigor or the integrity of
the content. This directly supported student progression percentages and overall success as evidenced by other metrics in the LCAP such as Renaissance Star
SGP (Goal 3, Metrics | & J). By providing all educational materials, including technology (Chromebooks) and a Wi-Fi hotspot map in their community, we were able
to ensure that all students had access to their coursework, including online materials and testing. This is especially important for our foster and low income student
subgroups, as many of them do not have access to such technologies and resources outside of the learning center. By implementing the use of Google academic
suite (i.e. email, drive, classrooms, etc.), we are ensuring that every student can develop 21st century learning and life skills. Much of our curriculum embeds the
use of this software into the educational experience, which has proven to increase student familiarity and success with digital platforms for research,
communication, collaboration, and state assessments.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Budgeted amounts for the above actions and services were based on projected LCFF supplemental and concentration revenues for the 2017-2018 school
year. In order to fully implement these services, additional funds outside of LCFF supplemental and concentration amounts were needed. Thus, what is reported in
actual spending also includes portions of the general fund for the charter.

Describe any changes made to this goal, expected outcomes, metrics, or actions and services to achieve this goal as a result of this analysis and analysis of the LCFF Evaluation
Rubrics, as applicable. Identify where those changes can be found in the LCAP.
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No changes were made to this goal. All expected outcomes, metrics, and planned actions and services were unchanged throughout the 2017-18 LCAP year.
Continuous monitoring of internal program and student success data throughout the year allowed for the successful implementation of this goal. For Metric A of
this goal, all related actions and services for working with our students toward improvement in Smarter Balanced Assessment performance were maintained as
anticipated. However, that which is reported above in the Actual Measureable Outcomes section is contingent on scores that have not yet been released for the
2018 administration of the exams. We received scores from the 2017 administration of the exams in the fall of this school year and used those to target our efforts
for i mprovements in 2018 testing. I n order to accurat el y dsesveess otfh ec heafnfgoer tosr
meeting or exceeding standards over 2017 SBAC scores, we must await the score release in fall 2018.

Stakeholder Engagement
LCAP Year: 2017-18

Involvement Process for LCAP and Annual Update
How, when, and with whom did the LEA consult as part of the planning process for this LCAP/Annual Review and Analysis?

Parent and student LCAP focus group meetings (Appendices B & C) were held within the charter in both the fall and in the spring. These meetings were organized
in order to provide parents and students with more information about LCAP and out school-wide goals. Attendees were invited to provide additional specific
feedback to the meeting provided in the meeting verbally as well as through an online survey. Meetings were available in both English and Spanish. Parent and
student LCAP focus group meetings were held for the charter on the following dates:

September 19, 2017 at the Apple Valley learning center
September 26, 2017 at the San Gabriel learning center
September 27, 2017 at the La Crescenta learning center
September 28, 2017 at the Highland Park learning center
October 6, 2017 at the Ontario learning center

February 1, 2018 at the Highland Park learning center
March 13, 2018 at the Apple Valley learning center
March 27, 2018 at the San Gabriel learning center

April 2, 2018 at the La Crescenta learning center

April 4, 2018 at the Chino 2 learning center

April 5, 2018 at the Highland Park learning center

= =4 =4 4 -4 -4 A8 -4 -8 - -4
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Parent surveys were administered in English and Spanish online in both the fall and in the spring. Surveys were administered at the conclusion of each focus
group meeting with provided computers, and links were sent home for those that could not attend meetings. Parents were invited to provide feedback around
bettering our programs and supports for students, particularly focusing on their sense of safety and connectedness to our school, as well as general LCAP goal
and metric development through questions surrounding the 8 state priority areas. Follow-up summary infographics (Appendix D) detailing feedback topics
alongside our school-wide response actions and services were made available in the learning centers and online at the conclusion of survey analyses. This was
done to encourage future participation and ensure that feedback was being received, discussed, and responded to. Parent surveys were administered in the
charter during the following windows:

9 Fall surveys were open from September 1, 2017- November 22, 2017
91 Spring surveys were open from January 29, 2018 - April 6, 2018

Student surveys were administered through our online assessment system in both the fall and in the spring. Surveys were administered during student
appointment and testing times with provided computers. Students were invited to provide feedback around bettering our programs and supports, particularly
focusing on their sense of safety and connectedness to our school, as well as general LCAP goal and metric development through questions surrounding the 8
state priority areas. Follow-up summary infographics (Appendix D) detailing feedback topics alongside our school-wide response actions and services were made
available in the learning centers and online at the conclusion of survey analyses. This was done to encourage future participation and ensure that feedback was
being received, discussed, and responded to. Student surveys were administered in the charter during the following windows:

91 Fall surveys were open from October 2, 2017 - October 31, 2017.
9 Spring surveys were open from October 2, 2017 i October 31, 2017

The Staff LCAP focus group was created with a representative mixture of staff throughout the Options for Youth network. This team was tasked with the
responsibility of meeting twice throughout the school year in order to serve as a liaison for LCAP purposes on the learning center level. At each meeting, progress
in our LCAP process and toward our goals was reviewed and discussed. Student subgroup presentations and break-out groups occurred in order to ensure that
the needs of each group of students were being analyzed, discussed, and attended to. Staff LCAP focus group meetings were held on the following dates:

1 October 9, 2017
1 February 9, 2018

Staff LCAP surveys were administered online in both the fall and in the spring. Surveys sought input through a variety of questions (including Likert scale ratings,
rankings, and free response questions) regarding our LCAP goals along with areas for overall improvement and needed resources throughout the charter. The
spring survey focused heavily on seeking input from all staff around the 8 state priorities and specific areas of need for our students, particularly within student
subgroups, as we move into the next school year. Responses were carefully reviewed, analyzed, and discussed at length by all of leadership in order to inform the
progression of our 2017-18 plans and goals as well as aid in the development of our 2018 -19 plans and goals. Staff LCAP surveys were administered in the
charter during the following windows:

9 Fall surveys were open from October 2, 2017 - October 31, 2017.
9 Spring surveys were open from February 26, 2018 - March 26, 2018.

Corporate-level, School Leadership & center-level LCAP update meetings were held to promote inter-departmental collaboration in monitoring and working toward
LCAP goals as well as developing goals and metrics for the 2018-19 school year. Meetings touched on a variety of topics related to LCAP goal implementation,
most effectively creating a space for communication between support departments and implementation teams. Goal metrics and progress toward budget spending
were reviewed at each meeting. Strategies for maintaining steady progress were discussed, identified, and implemented as a result of these meetings. Corporate-
level, School Leadership & center-level LCAP update meetings were held on the following dates:
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August 26, 2017 (Chino 2 learning center in-service)
September 14, 2017 (School Leadership)
October 20, 2017 (virtual)

December 18, 2017 (virtual)

January 11, 2018 (virtual)

January 18, 2018 (School Leadership)
February 5, 2018

February 6, 2018 (virtual)

April 5, 2018

April 12, 2018 (School Leadership)

April 25, 2018

June 7, 2018

The Board of Directors was updated on progress toward goal metrics, received information about the proposed changes, and gave feedback to school leadership
prior to voting on the adoption of the LCAP. The board voted to adopt the 2018 -2019 LCAP at the regularly scheduled meeting on June 19, 2018

=8 =4 =4 =4 4 -4 -4 -8 -4 -8 -5 -4

Impact on LCAP and Annual Update

How did these consultations impact the LCAP for the upcoming year?

Through the various stakeholder consultation processes described above, the development of the 2017-18 Annual Update and the goals, actions, services, and
expenditures for the 2018-19 LCAP year were impacted.

Annual Update

The Annual Update was mostly impacted by stakeholder engagement efforts in the fall of 2017. Parent and student surveys and focus group meetings from
the fall window provided insight into an assessment of parent engagement and change in LCAP knowledge and understanding. This allowed for course-correction
mid-way through the school year so that the charter could improve parent engagement efforts and communicate LCAP-related information in a more clear and
accessible format. Parent and student input from surveys also impacted general organizational knowledge and response to parent and student satisfaction with the
progr am, including questions requesting ratings on t he dalcrégardingéchoolslimate. e ss i n a

The fall 2017 staff survey and focus group meetings also impacted development of the Annual Update. Similar to parents and students, the survey provided
insight into an assessment of staff understanding of LCAP and its related school-wide goals, actions, and services. Again, this allowed for an improvement of
communication mid-way through the school year so as to ensure that all staff were fully engaged in the process. Overall, staff engagement efforts throughout the
school year aimed to aid in the improvement of organizational communication to help improve staff retention, engagement, and performance, as indicated in 2017-
18 LCAP goals and related services.

Corporate-level, School Leadership & center-level LCAP meetings throughout the year supported efforts in monitoring metrics and altering actions and
services as necessary in order to achieve annual goals as reported in the Annual Update.
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Goals

2018-2019 LCAP goal development was heavily guided by the input of stakeholders in our spring 2018 engagement efforts. Parent, student, and staff
involvement supported the need to add all core courses as a focus area for Goal 3. Through the spring 2018 survey, students expressed great interest in
continuing efforts toward supporting and promoting credit completion, most specifically in relation to core course credits. Staff input from surveys and focus group
meetings also supported the need to continue many of the efforts of our 2017-18 goals and metrics, including the selection of targeted improvement metrics and
the addition of core courses not just English and math as a focus area for Goal 3. Parent, student, a
provided feedback to support efforts toward improvement in school climate measures of perceived school safety and connectedness. Finally, school & corporate
leadership meetings toward the end of the 2017-2018 school year supported efforts in assessing baseline data and developing goals and metrics to support
improved student outcomes in the 2018-19 year.

Actions, Services, & Expenditures

2018-19 LCAP action, service, and expenditure selection was heavily guided by the input of stakeholders in our spring 2018 engagement efforts. All
stakeholder groups provided input to support the improvement and addition of the digital curriculum platform as well as the continued support and resources
targeted toward core course coursework support, as outlined in Goal 3. Students expressed the continued and increased need for transportation assistance, which

is evident in planned efmma teenrgiaaglesmetna 0i nexrpoevned i sttuur e s . Staff 1T nput in the spring
improvement in the staff experience in order to adequately serve our student population and improve both instructional staff and student retention, as evidenced by
t he Amaintenance, retention, recruitment, and devel op ngeamdsasopfiority focsistpointsddr i o n a | S

improving overall student experience in the upcoming school year: providing supports to improve attendance and engagement in school and increasing course
offerings and support in core courses. Staff also identified the following areas as priority focus points for better supporting our student subgroups in the upcoming
school year: the addition and maintenance of specialized staff, professional development coaching for instructional staff, increasing social-emotional development
offerings, and modifying and/or scaffolding curriculum for specialized needs. All of these focus points are now incorporated into the actions, services, and
expenditures for the 2018-19 LCAP year. Finally, school & corporate leadership meetings toward the end of the 2017-18 school year supported efforts in
assessing implementation effectiveness of actions and services as well as plans to continue and enhance services in order to support improved student outcomes
in the 2018-19 year.

Goals, Actions, & Services

Strategic Planning Details and Accountability
Completeacopyof the foll owing table for each of the LEA6s goals. Duplicate the ta

(Select from New Goal, Modified Goal, or Unchanged Goal)

Modified goal
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Goal 1

Credit completion towards graduation is accomplished through an overall reduction in absenteeism for all students.

State and/or Local Priorities addressed by this goal:

State Priorities: 2, 4, 5, 8
Local Priorities: Not Applicable

Identified Need:

As our school serves an over-age, under-credit student population, it is important that we focus on reducing absenteeism in an effort to help students recover
credits. By offering additional time and resources (including access to consistent teaching staff), we are able to increase student progression toward graduation. As
student/teacher relationships are vital to student success in our program, it is incredibly important that we recruit and hire the best instructional staff, provide them
with the training and support necessary to continue to improve, and ensure a positive school climate to assist in the retention of our instructional team.

Expected Annual Measureable Outcomes
Metrics/Indicators Baseline 2017-18 2018-19 2019-20

For all CBEDS students in For all CBEDS students,

A, Student 2016-2017, student el al] CHIDE S in student progression will
Progression i ! 2017-18, student progression prog Not Applicable
progression averaged average at least 83.5%
All students averaged 83.73% overall.
89.01% overall. overall.
B. Student For all CBEDS English For all CBEDS English For all CBEDS English
' L learners in 2016-2017, learners in 2017-18, student learners, student progression .
Progression i d ; . d i | = Not Applicable
EL students student progression progression average will average at least 82.5%
averaged 84.85% overall. 84.02% overall. overall.
C. Student For all CBEDS low income For all CBEDS low income For all CBEDS low income Not Applicable
Progression i students in 2016-2017, students in 2017-18 student students, student progression
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Metrics/Indicators

Low income
students

D. Foster student
ILPs

E. EL
Reclassification

F. EL Support

Baseline

student progression
averaged 88.14% overall.

In 2016-2017, 100% of our
foster youth had an
Individualized Learning Plan
(ILP) that considers AB 216
qualifications

In 2016-2017, of English
learners eligible for
reclassification, 40% were
reclassified.

In 2016-2017, English
learners were offered
additional specialized
instruction to move toward
reclassification.

2017-18

progression averaged
83.65% overall.

In 2017-18, 75% of our foster
youth had an Individualized
Learning Plan (ILP) that
considers AB 216
gualifications

In 2017-18, of English
learners eligible for
reclassification, 36.17% were
reclassified.

English learners were offered
additional and improved
specialized instruction in ELD
and Common Core State
Standards in order to move
toward reclassification.
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2018-19

will average at least 83.5%
overall.

At least 80% of our foster
youth will have an
Individualized Learning Plan
(ILP) that considers AB 216
qualifications.

The charter aims to maintain
current reclassification
percentages at or above 20%
during the implementation of
the English Language
Proficiency Assessments for
California (ELPAC) in the
2018-2019 academic year. A
baseline will be established
for reclassification
percentages of English
learners that have taken the
ELPAC

English learners will be
offered additional designated
and integrated specialized
instruction and appointment
times in ELD and Common
Core State Standards in order
to move toward
reclassification.

2019-20

Not Applicable

Not Applicable

Not Applicable



Metrics/Indicators Baseline

In 2016-2017, the middle
school drop-out rate was
7.35% and the high school
drop-out rate was 4.86%.

G. Drop-out rates

Planned Actions / Services

Complete a copy of the f

Action 1

ol |

2017-18

In 2017-18, the middle school
drop-out rate was 1.20% and
the high school drop-out rate
was more 1.61%. We will be
modifying our calculation of
drop-rates for the 2018-19
school year to better reflect
our leave code process.

owing tabl

2018-19

The middle school and high
school drop-out rates will be
decreased by at least 0.5%.
Such that the middle school
drop-out rate be no more than
0.75%, and the high school
drop-out rate be no more than
2.94%. We have modified our
calculation of drop-rates for
the 2018-19 school year to
better reflect our leave code
process.

for each of

2019-20

Not Applicable

t h e nditdrasbas nedded. i on s/

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Location(s):
(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

Students to be Served:
(Select from All, Students with Disabilities, or Specific Student Groups)

Not Applicable Not Applicable

OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

Location(s):
(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

Students to be Served:
(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners, Foster Youth, and Low Income LEA-Wide All Schools
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Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

Unchanged

2017-18 Actions/Services

Maintenance, retention, recruitment, and
development of instructional staff.

Select from New, Modified, or Unchanged
for 2018-19

Modified
2018-19 Actions/Services

Maintenance, retention and recruitment of
instructional staff.

Select from New, Modified, or Unchanged
for 2019-20

Not Applicable

2019-20 Actions/Services

Not Applicable

Budgeted Expenditures

Year 2017-18 2018-19 2019-20
Amount $787,017.27 $727,442.63 Not Applicable
Source LCFF Supplemental & Concentration LCFF Supplemental & Concentration Not Applicable
Budget General Ledger Accounts: 70000 & 50000 General Ledger Accounts: 50000 Accounts Not Applicable
Reference In Charter Schools accounting software

Action 2

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:
(Select from All, Students with Disabilities, or Specific Student Groups)

Location(s):
(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

Not Applicable Not Applicable

OR
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For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners, Foster Youth, and Low Income

Actions/Services
Select from New, Modified, or Unchanged
for 2017-18

Unchanged

2017-18 Actions/Services

Materials to improve student engagement
including but not limited to:

1 Food

1 School spirit wear

I Transportation assistance

Budgeted Expenditures

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-Wide

Select from New, Modified, or Unchanged
for 2018-19

Modified

2018-19 Actions/Services

Materials to improve student achievement and
engagement:

I Healthy food options that align with our
Wellness Program

1  School spirit wear
I Transportation assistance

Year 2017-18 2018-19

Amount $31,249.22 $24,248.09

Source LCFF Supplemental LCFF Concentration

Budget General Ledger Accounts: 60000, 60100, General Ledger Accounts: SC063, SC064
Reference @ 60600, & 60700
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Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Not Applicable

2019-20 Actions/Services

Not Applicable

2019-20

Not Applicable
Not Applicable

Not Applicable



Action 3

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

Not Applicable

Location(s):

Not Applicable
OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners, Foster Youth, and Low Income

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

Unchanged

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-Wide

Select from New, Modified, or Unchanged
for 2018-19

Modified
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Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Not Applicable



2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services

Maintenance, retention, recruitment, and Professional Development coaching including but Not Applicable
development of instructional staff. not limited to:
1 Professional development coaching of our
Instructional staff to ensure they provide
individualized, standards-aligned instruction.
1 Professional development coaching for newly

hired staff.

Budgeted Expenditures
Year 2017-18 2018-19 2019-20
Amount $787,017.27 $4,849.62 Not Applicable
Source LCFF Supplemental & Concentration LCFF Concentration Not Applicable
Budget General Ledger Accounts: 70000 & 50000 General Ledger Accounts: SC129 Not Applicable
Reference

Action 4

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
Not Applicable Not Applicable
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OR

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners, Foster Youth, and Low Income

Actions/Services
Select from New, Modified, or Unchanged
for 2017-18

Unchanged

2017-18 Actions/Services

Student resources including but not limited to:

I Online educational programs including those
that support EL reclassification

9 Course textbooks and materials

9 Student Activity Workbooks

Budgeted Expenditures

Year 2017-18
Amount $10,416.41
Source LCFF Supplemental

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-Wide

Select from New, Modified, or Unchanged
for 2018-19

Modified

2018-19 Actions/Services

Student academic resources including but not
limited to:

I Online educational programs including those
that support EL reclassification

9 Course textbooks and materials

9 Student Activity Workbooks

2018-19

$121,240.44

LCFF Concentration
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Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Not Applicable

2019-20 Actions/Services

Not Applicable

2019-20
Not Applicable

Not Applicable



Year 2017-18 2018-19 2019-20

Budget General Ledger Accounts: 60000, 60600 & General Ledger Accounts: 60400 Accounts Not Applicable
Reference 60700 In Charter Schools accounting software

(Select from New Goal, Modified Goal, or Unchanged Goal)

Modified Goal

Goal 2

Students will receive support and instruction focused on social-emotional development in order to increase graduation rates and better prepare students for their
post-secondary pathways.

State and/or Local Priorities addressed by this goal:

State Priorities: 3, 5, 6, 8
Local Priorities: Not Applicable

Identified Need:

As our school serves over-age, under-credit student populations who have often had negative school experiences in the past, it is important for us to pair our
rigorous courses with social-emotional guidance and development. By developing well-rounded citizens, our students graduate from high school prepared to
positively contribute to society.
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Expected Annual Measureable Outcomes

Metrics/Indicators

A. Social-emotional

development

B. Graduation rate

C. Senior signing
event

D. Comprehensive
School Climate
Inventory

Baseline

In 2016-2017, 70% of
CBEDS students participated
in an extra-curricular activity
or completed a course
designed to develop their
social-emotional skills.

In 2016-2017, 80.25% of
eligible CBEDS seniors
earned a diploma with us or
transferred back to another
school program on track to
graduate.

In 2016-2017, the charter
held 1 senior signing event.

In the Spring 2017
administration of the
Comprehensive School
Climate Inventory, 96.75% of
students, 100% of staff, and
38% of parents participated.
Efforts moving forward will
focus on increasing
engagement in the dialog of
improving school climate as
well as in participating in
survey efforts (both formal &
informal).

2017-18

In 2017-18, 44.37% of
CBEDS students participated
in an extracurricular activity or
completed a course designed
to develop their social-
emotional skills.

In 2017-18, 85.81% of eligible
CBEDS seniors either earned
a diploma with us or will
transfer back to another
school program on track to
graduate.

The charter held one senior
signing event.

In 2017-18, the charter
administered internal surveys
to all stakeholders in both the
fall of 2017 and Spring of
2018 to assess parent,
studentandst af f 6 s
perceptions of school

connectedness and safety.
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2018-19 2019-20

At least 38% of CBEDS
students will participate in
extracurricular activities or
complete a course designed
to develop their social-
emotional skills.

Not Applicable

At least 81.5% of eligible
CBEDS seniors will either
earn a diploma with us or will
transfer back to another
school program on track to
graduate.

Not Applicable

The charter will hold at least

SN Not Applicable
one senior signing event.

The Comprehensive School
Climate Inventory will be
administered in Spring 2019,
we will work towards
improving staff, parent, and
student perceptions of safety
and connectedness in our
learning centers. We will
increase our staff, parent, and
student perceptions of safety
and connectedness by at
least 0.5% from the 2017
CSCI survey results.

Not Applicable



Metrics/Indicators Baseline 2017-18 2018-19 2019-20

E. Parental The charter held more than 2 The charter will hold at least 2

involvement Not Applicable family engagement nights. family engagement nights Nl AR

The Charter will hold at least
2 Staff LCAP focus group Not Applicable
meetings.

F. Stakeholder
engagement

Staff participated in 2 LCAP

i Apalezlle focus group meetings.

Planned Actions / Services
Complete a copy of the following table for each of the LiHésdasnedded. i ons/

Action 1
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student (Select from All Schools, Specific Schools, and/or Specific Grade
Groups) Spans):
Not Applicable Not Applicable
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
English Learners, Foster Youth, and Low Income LEA-Wide All Schools
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Actions/Services
Select from New, Modified, or Unchanged  Select from New, Modified, or Unchanged  Select from New, Modified, or Unchanged

for 2017-18 for 2018-19 for 2019-20
Unchanged Modified Not Applicable
2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services
Events for students including but not limited to: Events for student success including but not Not Applicable
1 Senior events (Appendix A) limited to:
1 Awards banquets 1 Senior events
1 Graduations 1 Awards banquets
I School dances 1 Graduations
1 Charter-level social events i School dances
9 Charter-level & center-level social events

Budgeted Expenditures

Year 2017-18 2018-19 2019-20
Amount $10,416.41 $48,496.18 Not Applicable
Source LCFF Supplemental LCFF Concentration Not Applicable
Budget General Ledger Accounts: 60000, 60600 & General Ledger Accounts: SC280, SC281, Not Applicable
Reference | 60700 SC282

Action 2

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
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Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

Not Applicable

Location(s):

Not Applicable
OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners, Foster Youth, and Low Income

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

Unchanged

2017-18 Actions/Services

School programs including but not limited to:

9 Student groups (i.e. student leadership)

1 Sports programs (Appendix H)

1 Experiential learning camps (Appendices A &
H)

1 Field trips

Budgeted Expenditures

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-Wide

Select from New, Modified, or Unchanged
for 2018-19

Unchanged

2018-19 Actions/Services

School programs including but not limited to:
9 Student groups (i.e. student leadership)
I Sports programs

9 Experiential learning camps

I Field trips
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Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Not Applicable

2019-20 Actions/Services

Not Applicable



Year 2017-18 2018-19
Amount $31,249.22 $72,744.26
Source LCFF Supplemental LCFF Concentration
Budget General Ledger Accounts: 60000, 60100, General Ledger Accounts: SC276, SC277,
Reference 60600, & 60700 SC278, SC253, SC254
Action 3

2019-20
Not Applicable
Not Applicable

Not Applicable

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

Not Applicable

Location(s):

Not Applicable
OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners, Foster Youth, and Low
Income

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

Unchanged

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-Wide

Select from New, Modified, or Unchanged
for 2018-19

New
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Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Not Applicable



2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services

Events for students including but not limited to: Stakeholder engagement events including but not Not Applicable
1 Back to school night/Open house limited to:
1 Senior events 1 Community events
1 Awards banquets 1 Stakeholder engagement nights including all
1 Foster youth specific events LCAP focus group meetings
1 Parent/Student LCAP Focus Group Meetings T Back to school night/Open house
1 Comprehensive School Climate Inventory
survey (CSCI)
Budgeted Expenditures
Year 2017-18 2018-19 2019-20
Amount $10,416.41 $19,398.47 Not Applicable
Source LCFF Supplemental LCFF Concentration Not Applicable
Budget General Ledger Accounts: 60000, 60600 & General Ledger Accounts: SC070 Not Applicable

Reference 60700

(Select from New Goal, Modified Goal, or Unchanged Goal)

Modified Goal

Goal 3

Students will receive support and instruction through individualized, rigorous curriculum and will be offered resources to positively affect their progression in core
courses.
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State and/or Local Priorities addressed by this goal:

State Priorities: 2, 4,7, 8
Local Priorities: Not Applicable

Identified Need:

After reviewing student course completion data, internal benchmark assessment scores, and stakeholder input, it was identified that there is a need to focus on
instruction and student support in all core courses in an effort to increase student achievement. With the transition to Common Core, students have been
struggling with content and increased rigor delivered through independent study curriculum and have expressed the need for an increase in academic supports.
Additionally, as student/teacher relationships are vital to student success in our program, it is incredibly important that we recruit and hire the best instructional
staff, provide them with the training and support necessary to continue to improve, and ensure a positive school climate to assist in the retention of our instructional
team.

Expected Annual Measureable Outcomes

Metrics/Indicators  Baseline 2017-18 2018-19 2019-20
The average distance of
student scores from Level 3 The average distance of
on the 2016 SBAC was at student scores from Level 3 The charter will maintain its
the Al ncr eased onthe2018 ELA and math level of change or higher on .

o SBAC change in ELA and at the SBAC will be at the Level 3 on the 2019 ELA and et plizzisl
iMai ntainedo | fAMaintainedo | | math SBAC scores.
in math, as reported by the or higher.
State Dashboard.

In 2017-18, access to

In 2016-2017. 11 math individualized, rigorous Access to individualized,

B. Core Course COUrses were,either added or | Curriculum was increased by rigorous curriculum will be

' P ——— revised in the course catalog adding and/or revising the increased by adding or Not Applicable

following math and English revising at least 3 core
courses in the course catalog: | = courses in the course catalog.
Math courses added:

Integrated Math | (Creation)

(Appendix E).
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Metrics/Indicators

Teacher
coaching &
development

Core Course
credit
completion

Core Course
credit
completion

Core Course
credit
completion

Baseline

In 2016-2017, teachers were
equipped to provide
individualized instruction
through access to content-
specific Instructional
Coaches.

Not Applicable

Not Applicable

Not Applicable

2017-18

Integrated Math Il (Creation)
Geometry A (DC) CP
(Creation)

English Courses revised:
English 8 (Revision)

English 10 (Revision)
English 11 (Revision)

In 2017-18, teachers were
equipped to provide
individualized instruction
through access to content-
specific Instructional
Coaches.

In 2017-18, students were
offered additional specialized
support and instruction to aid
in their progression and
completion of math and
English curriculum.

In 2017-18, students on
average completed 4.62 Math
credits during the school
year.

In 2017-18, students on
average completed 5.12
English credits during the
school year.

50

2018-19

Teachers will be equipped to
provide individualized,
standards-aligned instruction
through access to
Professional Development
Coaches.

Students will be offered
additional specialized support
and instruction to aid in their
progression and completion
of core course curriculum.

Students will complete on
average at least 4.62 Math
credits during the school
year.

Students will complete on
average at least 5.12 English
credits during the school
year.

2019-20

Not Applicable

Not Applicable

Not Applicable

Not Applicable



Metrics/Indicators

G. Core Course
credit
completion

H. Core Course
credit
completion

.  Math
Renaissance
Star i Student
Growth
Percentile (SGP
T Appendix A)

J. Math
Renaissance
Star i Student
Growth
Percentile (SGP
T Appendix A)

K. Renaissance
Star- English
Language

Baseline

Not Applicable

Not Applicable

In 2016-2017, 57.50% of
students who took at least
two Renaissance Star
assessments in math and
had a Student Growth
Percentile (SGP) reported
earned a SGP of 35 or
higher.

In 2016-2017, 59.27% of
students who took at least
two Renaissance Star
assessments in English and
had a Student Growth
Percentile (SGP) reported
earned a SGP of 35 or
higher.

Not Applicable

2017-18

In 2017-18, students on
average completed 4.55
Science credits during the
school year.

In 2017-18, students on
average completed 6.36
Social Studies credits during
the school year.

In 2017-8, 53.91% of
students who took at least
two Renaissance Star
assessments in math and had
a Student Growth Percentile
(SGP) reported earned a
SGP of 40 or higher.

In 2017-18, 60.30% of
students who took at least
two Renaissance Star
assessments in English and
had a Student Growth
Percentile (SGP) reported
earned a SGP of 40 or
higher.

Not Applicable
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2018-19

Students will complete on
average at least 4.55 Science
credits during the school
year.

Students will complete on
average at least 6.36 Social
studies credits during the
school year.

At least 51% of students who
take at least two Renaissance
STAR assessments in math
and have a Student Growth
Percentile (SGP) reported will
earn a SGP of 40 or higher.

At least 52% of students who
take at least two Renaissance
STAR assessments in
English and have a Student
Growth Percentile (SGP)
reported will earn a SGP of
40 or higher.

A baseline will be established
for English Language
Learners Lexile range

2019-20

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable



Metrics/Indicators Baseline 2017-18 2018-19 2019-20

Leaner Lexile advancements in literacy and
ranges language

Planned Actions / Services
Complete a copy of the following table for each BRufigeteditpentitdrésdas nedded. i on s/

Action 1
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
Not Applicable Not Applicable
OR
For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Scope of Services: Location(s):
(Select from English Learners, Foster Youth, (Select from LEA-wide, Schoolwide, or Limited to (Select from All Schools, Specific Schools, and/or
and/or Low Income) Unduplicated Student Group(s)) Specific Grade Spans)
English Learners, Foster Youth, and Low Income LEA-wide All Schools

Actions/Services

Select from New, Modified, or Unchanged  Select from New, Modified, or Unchanged  Select from New, Modified, or Unchanged
for 2017-18 for 2018-19 for 2019-20

Unchanged Modified Not Applicable
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2017-18 Actions/Services 2018-19 Actions/Services 2019-20 Actions/Services

Maintenance, retention, recruitment, and Instructional program maintenance and Not Applicable
development of instructional staff. development including but not limited to:
1 Program design and implementation
1 Retention, recruitment and maintenance of our
instructional program including staff

Budgeted Expenditures

Year 2017-18 2018-19 2019-20
Amount $787,017.27 $727,442.63 Not Applicable
Source LCFF Supplemental & Concentration LCFF Concentration Not Applicable
Budget General Ledger Accounts: 70000 & 50000 General Ledger Accounts: SC050 Not Applicable
Reference
Action 2
For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:
Students to be Served: Location(s):
(Select from All, Students with Disabilities, or Specific Student Groups) (Select from All Schools, Specific Schools, and/or Specific Grade Spans):
Not Applicable Not Applicable

OR
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For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners, Foster Youth, and Low Income

Actions/Services
Select from New, Modified, or Unchanged
for 2017-18

Unchanged

2017-18 Actions/Services

Student resources including but not limited to:
1 Online educational programs

1 Course textbooks and materials

1 Technology

9 Data tracking software

Budgeted Expenditures

Year 2017-18 2018-19

Amount $10,416.41 $121,240.44

Source LCFF Supplemental LCFF Concentration

Budget General Ledger Accounts: 60000, 60600 & General Ledger Accounts: SC018, SC037,
Reference 60700 SCO051, SC052, SC053

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-Wide

Select from New, Modified, or Unchanged
for 2018-19

Modified

2018-19 Actions/Services

Educational technology resources including but
not limited to:

Software

Online educational programs

Technology

Chromebooks

Data tracking software

=) =) =) =) =
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Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Not Applicable

2019-20 Actions/Services

Not Applicable

2019-20
Not Applicable
Not Applicable

Not Applicable



Action 3

For Actions/Services not included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from All, Students with Disabilities, or Specific Student Groups)

Not Applicable

Location(s):

Not Applicable
OR

(Select from All Schools, Specific Schools, and/or Specific Grade Spans):

For Actions/Services included as contributing to meeting the Increased or Improved Services Requirement:

Students to be Served:

(Select from English Learners, Foster Youth,
and/or Low Income)

English Learners, Foster Youth, and Low Income

Actions/Services

Select from New, Modified, or Unchanged
for 2017-18

Unchanged

2017-18 Actions/Services

Curriculum development

Scope of Services:

(Select from LEA-wide, Schoolwide, or Limited to
Unduplicated Student Group(s))

LEA-Wide

Select from New, Modified, or Unchanged
for 2018-19

Modified

2018-19 Actions/Services

Curriculum maintenance and development
including but not limited to:

Salaries

Contracts

Curriculum development and maintenance
Learning management system

Digital Platform migration and maintenance

=) =£) =) =) =
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Location(s):

(Select from All Schools, Specific Schools, and/or
Specific Grade Spans)

All Schools

Select from New, Modified, or Unchanged
for 2019-20

Not Applicable

2019-20 Actions/Services

Not Applicable



Budgeted Expenditures

Year 2017-18 2018-19 2019-20
Amount $41,665.62 $72,744.26 Not Applicable
Source LCFF Concentration LCFF Concentration Not Applicable
Budget General Ledger Account 50000 General Ledger Account: SC050 Not Applicable
Reference

Demonstration of Increased or Improved Services for Unduplicated Pupils
LCAP Year: 2018-19

Estimated Supplemental and Concentration Grant Funds Percentage to Increase or Improve Services

$ 1,938,847 24.02%

Describe how services provided for unduplicated pupils are increased or improved by at least the percentage identified above, either
gualitatively or quantitatively, as compared to services provided for all students in the LCAP year.

Identify each action/service being funded and provided on a schoolwide or LEA-wide basis. Include the required descriptions supporting
each schoolwide or LEA-wide use of funds (see instructions).

In 2018-19, LCFF concentration and supplemental funds will be proportionally allocated LEA-wide in the Options for Youth San Gabriel Charter in order to increase
and improve services for our low income pupils, foster youth, and English learner populations by 24.02% as compared to services provided for all students. In the
2017-18 school year the charter served an unduplicated pupil percentage of 74.44%. Below is a description of how services will be principally directed to and

ef fective in meeting the charterdéds goals for unduplicated pupils in the sitat

Maintenance, retention and recruitment of instructional staff & Instructional program maintenance and development
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By nature and design of our program, all students participate and complete the same curriculum and educational offerings. Historically, we have seen that
those pupils falling within our student subgroups require more specialized services and attention in order to be successful in this mainstream environment. It is vital
that they have access to specialized academic support staff (i.e. tutors, EL Specialists and Coaches, Intervention Specialists, Student Advisors, etc.) in order to
support their individualized needs. Many of these instructional support staff positions devote the majority of their time to working with students in each of the
subgroups, as they make up the majority of our overall student population. This is not only the case for support staff, but also for our administration and regular
independent study and small group instruction instructional staff. These positions also devote more of their time to working with our student subgroups in order to
support their success in the mainstream experience. Historically, when one of our teachers leaves our program, the students they serve show a significant decline
in progression and many students end up leaving our program shortly after their teacher. As many of our student subgroups come from a background rooted in
trauma, they tend to lack positive trusting relationships with adults. When we are able to retain teachers that students have built a trusting and positive relationship
with, they stay with our program longer and complete coursework at a more efficient pace. This in turn shows impact through increased credit completion,
graduation rates, and reclassification percentages for English learners, Renaissance Star SGPs, and standardized test scores. Therefore, it is incredibly important
that we recruit and hire the best instructional staff, provide them with the coaching and support necessary to continue to evolve, and ensure a positive school
climate to assist in the retention of our instructional team. In order to continue supporting the majority of our student population, those which fall into one of our
student subgroups, it is important that we maintain the staffing and structure of our program as one that supports a general mainstream educational experience in
an individualized way. Maintaining the integrity and intent of our program is of the highest priorities to us, therefore we need to ensure we are adequately staffed,
our facilities are in good repair and functional to meet the needs of our students. To establish a well-rounded instructional program we need to develop our
program as our studentsd needs change and our staff st u tteerbéstatadei progcam aassiple, t h
by maintaining and developing our program as needed. We want to make certain there are no obstacles in the way of our students and staff achieving their
academicgoals. As t he majority of t htanddevetopmentare tailoredaol suppoatisgiotr stadans stibgroups, we are inherently
allocating resources proportionally in accordance with the 24.02% requirement as compared to services provided for all students.

Professional Development coaching

To establish a well-rounded educational environment we provide access to professional development coaches to ensure our staff is equipped with the skills
necessary to provide individualized, standards-aligned instruction to our students. Professional develoome nt coaching of ferings will b
academic success therefore offerings will be made available to all instructional staff. Through these offerings our instructional staff will gain the tools and
knowledge to prepare our students and aid their success in our program, on standardized benchmark testing, as well as mastering their completion of core
courses. When our instructional staff is coached and given the tools and knowledge to improve their teaching skills in order to provide individualized, standards-
aligned instruction, students have a higher likelihood of achieving their monthly academic requirements (i.e. progression). Our PD coaches are dedicated to
continuous improvement of our program and training our newly hired staff and much of their time is dedicated to prioritizing, coordinating and monitoring our
i nstructional staffds student outcomes monthl y. Coachi nglnordecto cordirue suppertthgitbea t (o r
majority of our student population, those which fall into one of our student subgroups, it is important that we maintain and/or develop the PD coaches as our
program is one that supports a general mainstream educational experience in an individualized way. As the majorityof t hese PD coaching posi
development are tailored to supporting our instructional staff who tend to have a heavy load of students in one or more subgroups, we are inherently allocating
resources proportionally in accordance with the 24.02% requirement as compared to services provided for all students.

Events for student success

Events for students such as senior signing nights, awards banquets, and EL reclassification celebrations (Appendix A) will take place as applicable. These
events serve as an opportunity for celebration of student successes, which is especially important to our student subgroups. Often facing many hardships and
obstacles in their academic journey to graduation, it is especially important for our school community to offer incentives and celebrations along the way. As some
of these events are specific to our student subgroups (i.e. EL reclassification ceremonies), others are open and available to all students. In order to align with the
inclusive nature of our program, it is important that these offerings be available to all students, however it is our student subgroups that make up the majority of

57




those that participate in these events. As this is the case, resources will be allocated proportionally to our student subgroups in accordance with the 24.02%
requirement as compared to services provided to all students.

School programs

School programs such as experiential learning trips and camps, sports, groups, and field trips provide students with a unique learning experience outside of
the classroom in which they are able to apply academic and social-emaotional skills toward real-life situations. Students within one or more of the subgroup
categories would often not otherwise be able to afford an experiential learning trip away from home. However, the experience and curriculum offered on these
experiential learning trips have proven to grow students socially, emotionally, and academically. We have seen students re-engage in our program significantly
after returning from these trips, which impacts their work product and academic performance in highly positive ways. This is especially the case for our student
subgroups, as these programs offer them an opportunity to find connection and belonging within our school. Our sports programs not only give students the
traditional high school experience, but they also allow for opportunities to develop key character traits such as teamwork, collaboration, communication, and
sportsmanship. Similarly, involvement in student leadership groups, field trips, and other extra-curricular activities provide our subgroup students with an
opportunity to connect with peers that can relate to their life experiences. These programs also offer a platform for students to have an active voice in our school
community. By nature of our student demographic breakdowns, the majority of those that participate in these school programs fall within at least one of our student
subgroups. Thus, resources for these programs will be allocated proportionally to our student subgroups in accordance with the 24.02% requirement as compared
to services provided to all students.

Student academic resources & Educational technology resources

By providing students with access to academic resources such as textbooks, workbooks, other course materials, technology, and educational software, we
ensure that there are no obstacles inhibiting full engagement in coursework. This is especially important for our foster, homeless, and low income student
subgroups, as many of them do not have access to such technologies and resources outside of the learning center. In order for students in our subgroups to
access intervention support services and resources, they also need access to these materials, thus supporting their overall academic success in the program and
beyond. Since our curriculum and coursework expectations are the same for all students, regardless of their ability level or subgroup identification, it is necessary
for all students to have access to basic resources in order to complete coursework and assessments. We will continue to work toward identifying and providing for
individual student resource needs in an effort to supply materials as necessary so as to ensure that our subgroups of students can actively engage in their
coursework and work toward closing the achievement gap. By nature of our student demographic breakdowns, the majority of those that participate in our program
and benefit from receiving these resources fall within at least one of our student subgroups. Thus, student resources will be allocated proportionately to our student
subgroups in accordance with the 24.02% requirement as compared to services provided to all students.

Materials to improve student achievement and engagement

By providing students with basic resources such as healthy snacks that align with our Wellness Program, school spirit wear, and transportation assistance to
and from school, we ensure that students are able to be fully present and engaged while in our learning centers. This is especially important for our subgroup
students, particularly our low-income and foster youth populations, because they often go without these amenities. When students go without food and are hungry,
they are often distracted and not fully present and participating in their coursework. By having healthy food options available that align with our Wellness Program,
we not only quickly re-engage them in their learning but also prevent them from leaving the center during work times in order to get food. We will also continue to
use this opportunity to teach students about making healthy nutritional choices and how making those choices impact there overall wellbeing. Students who miss
their appointment times often cite a lack of transportation as the reason for being unable to attend. In order to work toward reducing absenteeism, as Goal 1 states,
we assist students with public transportation. Again, it is often our subgroup students and their families that do not have the means to provide this for themselves.
One of our highest priorities is to ensure that all students feel welcomed and connected to our school community. We have seen that students who are actively
engaged in our program outperform their peers in a variety of ways. One way in which we promote positive school climate and feelings of belonging within our
student population is by providing school spirit wear. Students who fall within one or more of our subgroups would not otherwise be able to purchase these items
for themselves and may feel excluded from fully participating in the school experience. By making school spirit wear available to all students, we ensure that those
feelings of belonging and connection are accessible to everyone. By nature of our student demographic breakdowns, the majority of those that benefit from these
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offerings fall within at least one of our student subgroups. Thus, resources will be allocated proportionally to our student subgroups in accordance with the 24.02%
requirement as compared to services provided to all students.

Curriculum development and maintenance

Our curriculum development efforts in the coming school year will be focused on improving accessibility, understanding, scaffolding of course material and
migrating over to a digital platform. This will be done through modifications to curriculum delivery platforms so that coursework can be accessed and completed in
person, in workbooks, and digitally. We have received feedback through stakeholder engagement efforts that some of our current curriculum is rather lengthy and
confusing for students. This especially impacts our student subgroups, as they tend to struggle the most with independently getting through the course materials
due to ability level and language barriers. While maintaining rigor and high academic standards, we will continue to work toward improving coursework so that it is
easier to understand and complete with full mastery of skills and material. We will also work to embed informal assessments and targeted practice and intervention
into independent study curriculum so as to address individual student needs through the learning process, and in turn work toward closing the achievement gap
between student groups. Additionally, we will continue to develop new curriculum offerings so that students have access to a variety of coursework and digital
curriculum offerings to fully round-out their educational experience. Although these courses will be available to all students, as our program promotes a
mainstreamed education with necessary support services along the way, these course additions, edits, revisions and migrations will be tailored to student
subgroup needs. With the migration to a new digital platform students that fall into one or more of our subgroups will benefit the most from these digital offerings as
they are designed with their needs in mind. Scaffolding, assessments and animations will make it easier for our subgroup of students to get through our curriculum
and with full mastery. As the majority of our student population fall within one or more of our student subgroups, the majority of funds allocated to these efforts will
be done so proportionately to our student subgroups in accordance with the 24.02% requirement as compared to services provided to all students.

Stakeholder engagement

Through stakeholder feedback in the 2017-18 school year it was clear that stakeholder engagement was a high priority amongst parents, students and staff.
Stakeholder engagement events such as open house, focus group meetings, community partnership events, and resource and career fairs will provide a time in
which parents and students will be able to interact with our school administrative and instructional staff outside of appointment times. Stakeholder engagement
events will offer an opportunity forparents t o di scuss their student 6s asecardiaygodats. This wllglsoees astime in which ajl h t| o f
stakeholders can come together and agree upon interventions, additional support resources, and other individualized student needs in order to ensure success.
Many times, these conversations are tailored to identifying and fulfilling the needs of our student subgroups on an individualized basis. These events will also
provide information and resources specific to student subgroup needs. For example, many of the efforts in these events will be geared toward connecting students
and families with low income governmental support programs, foster youth services, homeless services, and other general community resources in the area (i.e.
public libraries, transportation services, childcare services, etc.). Focus group meetings will be held to support our LCAP process and will be utilized to both
educate students and parents as well as seek input toward program improvement, especially for our student subgroups. These events will still be open to all
students, as there are aspects of them that would benefit any type of student in our program, but the majority of programming within these events will be tailored to
the needs of our student subgroups. These events make it possible for parents to be -secondargt i ve
pathways, and to build a foundation of trust and respect between their student and our instructional staff. Therefore, by nature of these offerings being mostly in
support of student subgroup needs, this spending does allocate resources proportionally to our student subgroups in accordance with the 24.02% requirement as
compared to services provided for all students.
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Appendix A:

Definitions of Terms & Metrics

Term/Metric

Definition

CBEDS (Appendix A)

California Basic Educational Data System i a system for collecting data about students
and schools in California that captures information once per year on the first Wednesday
in October. As our student population is often fluctuating, we have found that this
snapshot of students closely captures our most unchanging student group for the school
year.

Comprehensive School
Climate Inventory
(Csan

Developed and administered by the National School Climate Center, the CSCl is a
nationally-recognized and empirically validated school climate survey that provides an in-
depth profile of a school communityédés pa
measures shared perceptions of the school community and reveals how the populations
whose perceptions were measured (students, school personnel, and parents) feel about
the school environment. This is done through the measurement of 13 dimensions of
school climate clustered into the following categories: safety, teaching and learning,
interpersonal relationships, institutional environment, social media, and leadership.

Drop-out rate

Middle school and high school drop-out rates as reported are calculated to determine the
percentage of the student population that leaves our program and does not enroll in
another school program, or essentially drops out of school completely. This calculation
identifies the percentage of all students that have a dropout leave code as their last
leave code of the school year.

EL Reclassification
Celebration

The EL Reclassification Celebration is an event hosted to recognize and celebrate
students who have been designated as Reclassified Fluent English Proficient.
Celebrated with parents, other students, and staff, each student is recognized for their
hard work and accomplishments in achieving English fluency.

Experiential learning
camps

Experiential learning opportunities are offered to all students free of charge. These
include but are not limited to trips to Cuba, Italy, China, and Rocky Mountain Pathways
Ranch in Colorado, Blackbird Farm in Northern California, CTE camps, and various
college tours across the country. Trips include social-emotional curriculum and elective
credit opportunities through various activities, reflections, discussions, and projects.

Individualized Learning
Plan (ILP)

The ILP is documentation of a studentcoachi ng conversation tha
high school and post-secondary goals and needs in order to make regular progress
toward those goals. Additionally, it aids in providing students with a connection to
academic, program, and extra-curricular supports and resources in order to graduate

from high school prepared for success in their chosen post-secondary pathway. Please
see Appendix G for further detail.

Senior Signing event

Senior Signing night is an event hosted to recognize and celebrate students who have
been accepted to and are attending college after graduation. Celebrated with parents,
other students, and staff, each student proudly announces and accepts their college for
fall enrollment.

Student Growth
Percentile (SGP)

SGP is a measurement of student growth t
STAR benchmark assessment system. beBv@dhtwo o
assessments to that of his or her academic peers (students at a similar achievement
level as well as the same grade level) nationwide. This score provides a fair
representation of how well a student is growing with consideration of expected growth
rates for that st udentmpased midicheofdudahts abi | i
nationwide.

Student Progression

Student Progression is a measure of independent study student progress in both work
product and attendance. It is represented as a percentage of students making
satisfactory progress in unit completion on a monthly basis.

Tableau®

Tableau® is a data visualization platform that organizes data into interpretable and
usable graphs, charts, and reports.




Appendix B:

Parent & Student Focus Group Presentation

The presentation below was used at spring 2018 parent and student focus group meetings. Meetings were
held to continue to provide parents and students with detailed information about LCFF, LCAP, and our school-
wide goals as well as seek input and feedback in our progress and development moving into the 2018-2019
LCAP year.

Local Control &
Accountability Plan
(LCAP)

Spring 2018

o What is the Local Control ©
B Funding Formula (LCFF)?

The Local Control Funding Formula (LCFF) is the funding calculator the

. state uses to produce the amount of extra money our school will receive
for our 3 subgroups of students, Foster youth, Low-Income (Free & .

Reduced lunch/FRMP), and English Learners.

5

. What does this mean for our
students?

For students at Options for Youth this means that additional
support and resources are being provided in order to meet each .

O student's individual needs and our LCAP goals. .

. \/
8) What is LCAP? ??

9 The Local Control Accountability =~ The LCAP is a document

. Plan (LCAP) is an important outlining how we plan to spend

component of the Local Control the extra money (LCFF) we get
Funding Formula (LCFF). Under the from the state for our Foster
. LCFF all schools in Californiaare  youth, Low-Income {Free &
. required to prepare a LCAP, which  Reduced lunch/FRMP), and
1% ' describes how they intend to meet  English Learners. In the LCAP
~ annual goals for all students, with ~ we state how we intend to spend
specific activities to address this money through 3 Goals.

_ mo!
identified state and local priorities. 6

8 State Priorities

The state of California has 8 state priority areas in which

each school needs to address in their LCAP. To the right
. you will see what the § priorities are and which of the 2017-

2018 LCAP goals meet is addressing it.

» Priority 1: Basic Services- Does not apply to charter schools via
Williams Settlement legislation exemption.

| = Priority 2: Implementation of State Standards- Goal 1 & 3

| = Priority 3: Parental Involvement- Goal 2

) Priority 4: Pupil Achievement- Goal 14 3

Priority 5: Pupil Engagement- Goal 1 & 2

Priority 6: School Climate- Goal 2

Priority 7: Course Access- Goal 3

Priority 8: Pupil Qutcomes- Goal 1,2, & 3

@0ur schoolWide Lcap - &
Goals

Goal 1:
pletion towards graduation is accomplished through an overall O
reduction in absenteeism for all.

Goal 2:
Students will receive support and instruction focused on social-emotional
.-~ development in order to increase graduation rates and better prepare students for

; . ' their post-secondary pathways.
e
Studl.l receive support and instruction through individualized, rigorous

Goal 3:

d will be offered resources to positively affect their progression in
math and English.

curric



: Credit __
“._ Completion -

What are we doing to get there?
Focusing on getting our current students into the
Learning Center and completing all work in a
timely manner.

Offering extra one-on-one support to our English
Language Learners to become fluent in English.

" English & Math
. Support

What are we .t-i.oii'lg fo get there?

= Tech in Testing is being offered to students. In this
class students will learn about the technology they
will use in the SBAC exam, cover some of the main

content skills necessary and take a shorten
practice exam. This will help students prepare and
achieve higher SBAC test scores.

Social-Emotional e
" Development

What are we doing to get there?
Offering additional events, groups, sports, trips,
and courses to all students. They are designed to
develop social-emotional skills.

Holding Senior signing events and graduations to
celebrate the success of your students.
Surveys to measure school safety were
administered in Fall 2017 and Spring 2018.

Additional Resources

Our additional LCFF monies will go toward
funding:

1
:
®

+ Maintenance, retention, recruitment, and

development of our instructional staff

+ Student events

+ Student programs (sports, experiential
leaming camps, field trips, etc.)

+ Materials to improve student engagement
(food, school spirit wear, efc.)

+ Curriculum development

Y-0-U! &

@ What do you like most about Options for Youth?

& What suggestions do you have for us to help us
improve our program?

& Why did you (or your child) come to OFY?

& What keeps you (or your child) here?

@ Would you recommend OFY to a

friend/relativefco-workerfete.? Why or why not?



Appendix C: Parent & Student Informational Handout

The handout below was distributed to parents. The intention of this handout was to provide detailed information
about LCFF, LCAP, and our school-wide goals as well as to invite parents to provide input and feedback in our
progress and development moving into the 2018-2019 LCAP year through our online survey.

Local Control & Accountability Plan

OFY 2017-2018 LCAP Goals

Our additional LCFF monies will go toward funding:
-Maintenance, retention, recruitment, and development of our instruction staff
-Student events (back to school nights, senior signing events, awards banquets, etc_)
-Student programs (sports, experiential learning camps, field trips, etc )
-Materials to improve student engagement (food, school spirit wear, etc)

Please be sure to sign in before you leave. We greatly value your feedback.

Please take time out to complete our survey before you go. No time? That's

okay, you can take the survey at home!




Appendix D:  Fall 2017 Parent & Student Survey Feedback Infographic

This infographic was sent out to parents and students as well as posted to our website as a response to parent
and student feedback through fall 2017 focus groups and surveys. It outlined the main themes of feedback and
provided our area of focus for the school year. This loop of communication was vital in the maintenance of our

2017-2018 LCAP goals as well as in the development of our 2018-2019 goals.

Local Control & Accountability Plan (LCAP)
Fall 2017 Parent & Student Survey Results
Options for Youth San Gabriel

" Focus Groups were heid at the school centers between the months of September and November of 2017, These meetings were
presented in order to provide parents and students with more information about LCAP and our school-wide goals for the 2017-2018
school year. Additionally, parents and students were lnvited to provide feedback and engage in discussion around improving our
programs and supports for students.

8 Meetings were held throughout the charter with

190 parents, students, and family members in attendance.

An online survey was administered at the conclusion of each Focus Group Meeting as well as distributed to parents in a variety of

ways throughout the Focus Group period. Through these surveys parents were again invited to provide feedback around improving
our programs and supports for students, particularly focusing on school climate and connectedness to OFY San Gabriel. Students
were surveyed through the onl ne assessment platform during their scheduled appointment times.

-

g1x 9974 904 94/ 86/

of parentsiguardians are  of parents/guardians feed they of parents agree or of pacents/guardians fesl thew of parents sgree or
ceteh are somewhat Skely or very strongly agree that thelr  student is somewhat likely or strongly agree that OFY

@

satisfied oc pletely
satisfied with their linaly to refer a friend or family  Student @s safe ot OFY San  very likely %o stay encoliec at San Gabriel has enough
experience at OFY member 1o OFY San Gabriel. Gabeal OFY San Gabriel for the next 12 programs that develop
Gabriel. maonths or until graduation. students’ social emotional
Parents feel.. .
They sce welcome al OFY San Gabrel
CFY San Gabne! takes meascres 1o ensure e safety of siudents

ST cares sbout theit sludends
OFY San Gatnel encourages them 10 be an active partner in educating hem salf

Student Results

4
¥

906 students in the survey

° Y ° °
° ° o ° °
of studurmts stronghy agres of students strongly S stacerts alrorgy agrve o of students are satafied o of oy dgree
or sometwat agree OFY San  9GToe or sometrwat agres somehwst agres OFY San completely satisfied with their O Somshwat agrve OFY San
Gadriels facittes as in OFY San Gabrial Gabriel ensures Mt alscents gxparience at OFY Sam Gabrigl Dotrel provides suppart
geo repav mw‘:::mnou harve 2c0es fo nstructional that is specfic o soudents

- .:": freadea w“""‘" matenan, nckiang wchnology (adivicusl needa.

eucation

OFY San Gabriel will work towards improving parent and student

of students strongly agree

or someiteat agree they el percaptions of safety and connectedness in our learning centers. We will

SO R S I continue 1o engage our parents and students, and mondtor progress towards
) improvement through internal surveys in the 2017-2018 school year.




Appendix E:  New/Revised Math and English Courses
In 2017-2018 a number of new and/or revised math and English courses were added to the course catalog.
Below is a sampling of new course descriptions.

Integrated Math 1A

In this course, Integrated Math 1, students will investigate topics from Algebra and Geometry. The first
semester will focus on Algebra 1. The second semester will begin with Statistics and Probability and move on
to topics found in Geometry. This course will help students develop a basic understanding of linear functions
and geometric transformations.

The first semester will have a primary focus on linear functions, equations and inequalities. Students will learn
the various forms of linear equations (standard form, slope-intercept form and point-slope form) and represent
these functions through different means: equation, table, graph, and real life situation. Students will make
connections between these representations and decide which approach is best when encountering various
types of problems.

Integrated Math 1B

In this course, Integrated Math 1, students will investigate topics from Algebra and Geometry. The first

semester will focus on Algebra 1. The second semester will begin with Statistics and Probability and move on

to topics found in Geometry. This course will help students develop a basic understanding of linear functions

and geometric transformations.

The second semester wil/ begin with connecting | i-neal
fito and fAregressi on | ihaw alineancorelatiora Stadentsawill keayn thee dasies oft h a t
probability and how to apply probability to real-life situations. The course will then move on to geometry topics.

The focus will be on transformations of figures, congruence through rigid motions, and properties of

triangles. Students will construct proofs using what they learn from rigid motions and use coordinates to prove
geometric theorems algebraically.

Geometry A (DC) CP

The goal of this course to extend students prior learning from middle school geometry to more formal
Geometric proofs that use rigid motions and their precise definitions, the study to figures on the Euclidean
Plane with a focus on transformation, and the connection of algebraic function to geometry. While engaging in
this content, students will apply the eight Mathematical Practices to enhance their analytical reasoning skills.

English 8A/B

This course exposes students to fictional stories and non-fiction texts, both print and digital. This course
enhances abiitytd @emgrehend, develop, and analyze the content of the reading assignments. It
exposes students to authorsd intent and | iterature cc
fluency and vocabulary. Grammar skills are introduced and practiced regularly, helping students implement the

new skills into their own writing. A fictional novel accompanies this course that stimulates imagination and

creativity. In each unit, students have many opportunities to incorporate what they have learned into their

writing. This course addresses Common Core State Standards of English/Language Arts: Reading Literature,

Reading Informational Texts, Writing, Speaking and Listening, and Language.

English 10A
Students will be expected to use reading and thinking skills as they analyze and apply literary concepts to
grasp the authorsdé purpose and the central idea of ¢t

students to develop their own voice and point of view. In each unit, the students participate in writing
workshops that blend grammar and writing concepts to help understand the writing process. The novel for this
course is narrative non-fiction of a historical event that will be incorporated as additional reading material for
the course to allow the students to broaden their perspectives and help them make personal connections with
real i world issues.



English 10B

Students will di fferentiate between fiction and infor
rhetorical devices and text structure. Guided instruction and modeling will cause students to identify an

aut hords per spect ilveachanidhe stiments participfate in writing workshops that blend

grammar and writing concepts to help understand the writing process. The novel for this course is a drama with
relatable characters and plot that will be incorporated as additional reading material for the course to allow the
students to analyze an authordés techniquewousefon addi ti
compare and contrast fiction and nonfiction.

English 11A

Students taking English 11A CP will be engaged in a rigorous American Literature course, aligned to Common
Core standards that is designed to create college- and career-ready thinkers and writers. Students will analyze
and evaluate a wide variety of fiction and nonfiction selections in their textbook and novels. Students will
practice critical thinking, comprehension, vocabulary analysis, and grammar skills through thematic units
centered in the historical context of the literary period. Students will benefit from a well-rounded writing

program that focuses on the writero6s craft, such as ¢
techniques, conducting research, evaluating point of view, and proofreading and revising skills.

English 11B

Students taking English 11B CP will be engaged in a rigorous American Literature course, aligned to Common
Core standards that is designed to create college- and career-ready thinkers and writers. Students will analyze
and evaluate a wide variety of fiction and nonfiction selections in their textbook and novels. Students will

practice critical thinking, comprehension, vocabulary analysis, and grammar skills through thematic units

centered in the historical context of the literary period. Students will benefit from a well-rounded writing
program that focuses on the writerés craft, such as
techniques, conducting research, evaluating point of view, and proofreading and revising skills.

'



Appendix F:  Individualized Learning Plan (ILP) Form
The I'LP is documentation of a student coaching cenve
secondary goals and needs in order to make regular progress toward those goals. Additionally, it aids in
providing students with a connection to academic, program, and extra-curricular supports and resources in
order to graduate from high school prepared for success in their chosen post-secondary pathway.




















































